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Autism Accreditation commenced in 1992 with the overall aim to improve
autism practice across both social care, health and education. Since
that time, we have worked with over 1000 different service providers and
at present our work is impacting on over 35,000 autistic people’s lives.

Whether you are new to accreditation or working toward re-accreditation
this manual will guide you through your accreditation journey. Once you
have filled in the self-audit, action plan and case-studies you can submit
this document to your consultant who will complete the assessment and
hand the report on to the accreditation awards committee. The
committee decision will be included in the report and the now fully
completed manual will be returned to you. Throughout the manual you
will find advice and information to help you on your way.

The Accreditation feam welcome the opportunity to continue working Chrintine FW’W
with you to achieve the highest standards of good practice in supporting
autistic people. Christine Flintoft-Smith

Head of Autism Accreditation
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Avutism Accreditation Mission

We work to ensure that society works for autistic people.

We set the standard for best autism practice and provide frameworks across all sectors to develop supportive environments and cultures that
produce positive quality of life outcomes for autistic people.

We are seen as the experts of autism practice and our kite mark acts to reassure autistic people and families of the standard of support they
should expect to receive from providers.

Our aims

Set the standard for best autism practice:
Working with autistic people, families and professionals and we use the latest research to inform the standards set.

Sustainable:
We provide a programme of development and resources that can be maintained and built upon year after year.

International kite mark:

Our kite mark is recognised as a sign of best autism practice by autistic people, families and professionals. Offering assurance that the services
provided by the organisation are of the highest quality.

Reach:
To ensure that all sectors are targeted to provide best practice across the board our awards and frameworks are tailored to organisation
types.
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Your Autism Accreditation journey Society

Your Autism Accreditation journey

Page 7

Pre- assessment

Carry out a comprehensive and detailed review of current practice
using our self-audit tool.

Implement an accreditation action plan based on the self-
assessment.

Optional sessions can be booked with your consultant to help you
complete the self-audit and action plan, review documentation or
observe and reflect on practice.

Assessment

Assessment days include observation of practice, oversight of key
person-cenfred documentation, and discussions with key people
within the provision (including where possible autistic people.)

Observations may also be undertaken by an independent
moderator.

Online accreditation survey is sent to autistic people and/or
families/advocates.

A report summary of assessment findings, areas of strength and
development is produced by the consultant and sent to the
Committee awarding body.

Committee decision

The Accreditation Awarding Committee consider assessment report
and decide if an Award can be given and at what level: Aspiring:
Accredited or Advanced.

Once a provision has achieved an Advanced Award it has the
option of applying for Beacon Status in recognition of the work they
do in sharing their expertise and knowledge of good practice in
supporting autistic people.

You can read the full criteria here.

Maintaining and progression

Provisions are offered a new assessment plan if they wish to stay in
the programme.

They can continue to access consultant support and work on areas
of development identified from their assessment. They also have the
opportunity to request a further assessment to show they are
maintaining the standards or have progressed to the next level.

We recommend this occurs within three years to ensure that our
Award can be considered a meaningful reflection of current
practice
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How long does each step take?
This depends on:
o How well good autism practice is already in place and consistent across the provision at the point of registration.
. How much time and resources can be committed to carrying out the self-audit, implementing the action plan and preparing for the assessment.
. However, we do recommend that right from the start you set your own dates as targets to work fowards. This will help maintain a focus and direction.
You can always review these dates if the progress you make is greater or less than you expected. For example:
Jan 2024 Register with the Programme
By July 2024 Complete self-audit
July 2024- Jan 2025 Implement action plan
Jan 2025 Book assessment *
Jan- June 2025 Work on completing action plan and preparing for assessment

*Remember assessments should be booked at least 6 months in advance.

Your assessment plan

On registering with Accreditation, you should receive a copy of your finalised assessment plan. The assessment plan outlines the work that Accreditation
considers necessary to assess a provision fogether with associated costs. You can find out more by reading our terms and conditions .

The assessment plan will tell you how many consultant visits are included in the plan. If you are not intending for your whole service to be assessed, your plan
should list what will be included. For example there may be specific care homes that you want to be included in the assessment or maybe in a school a
specific department or classes. This should be listed accurately in the plan.

During the pre-assessment phase you may wish to add to expand or reduce your registration. You will need to seek the agreement of the Head of
Accreditation to do so, by completing an amendment proposal form. This can be requested from your consultant or from March 1st 2023 it can be
downloaded from the Accreditation members section of the National Autistic Society website.
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Support should be: What does this mean

Person-centred o Each autistic person receives support that is uniquely tailored to them as an individual.
o Autistic people and where appropriate their family/advocates are actively involved in shaping the support they receive
in ways which are meaningful to them.

Evidence-informed 3 Approaches employed to support autistic people are informed by credible research that shows positive outcomes for
autistic people, together with practitioner expertise and the lived experience of autistic people.
o Approaches should be regularly evaluated to show they are achieving intended outcomes and changes made if they
are not.
o Whilst approaches can be those which are widely established within the field of autism, they should be adapted
according to what will work best for the individual.
o Where approaches may be less well-established, they are delivered by, or supported by, appropriately qualified and

experienced professionals, are based on a good understanding of autism and closely monitored to ensure that they are
not ineffective or harmful.

Strengths-based o A strengths-based approach begins with a holistic assessment not just of an individual’'s needs and challenges, but their
skills, interests, preferences and strengths.
. Support first and foremost seeks to celebrate and build upon these assefts.
Directly promotes . Support is based around activities which each autistic person finds enjoyable, relaxing or engaging, and provides them
wellbeing with a sense of achievement and purpose.
o Approaches are identified which help maintain the wellbeing of each autistic person, including where

appropriate proactive and preventative strategies to avoid anxiety or distress and to help them understand and regulate
emotions and sensory reactions.

o Consideration is given to what changes need to be made to the environment or the way staff engage with the autistic
person to support their wellbeing and engagement.

Active . Autistic people are supported to actively take part in purposeful and meaningful activity that impacts on their quality of
life.
o Autistic people are taught relevant skills in communication, independent living, problem solving and decision making fo
empower them to have greater control, autonomy and purpose in their lives.
o Autistic people are actively involved in and confribute to their community.
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Aspiring o The service meets some of the criteria to be Accredited but there are one or more gaps or inconsistencies related to fundamental
principles of good practice in supporting autistic people. These areas of improvement directly impact on outcomes for some of the
auftistic people supported by the service and require a significant amount of work fo address.

Accredited o Staff have a working knowledge of evidence-informed approaches associated with good autism practice.

o They can adapt these specialist approaches so that support is person-centred and tailored to individual qualities, abilities, interests,
preferences and challenges.
Adaptions are made to the environment to support individual wellbeing and self-reliance.
Each autistic person develops skills and confidence in communicating with others and engaging in a range of rewarding social

activities.

o Each autistic person develops skills and confidence in carrying out tasks independently and in being empowered to make their
own decisions, leading to them having greater control and autonomy in their lives.

o Each autistic person enjoys an increasing range of sensory experiences whilst developing regulation strategies to help them avoid
sensory overload.

. Support enables autistic people to take part in activities which are purposeful and engaging and which promotes their emotional
wellbeing and social inclusion.

o Proactive and preventative strategies are employed fo help each autistic person avoid anxiety or distress and to help them
understand and regulate their emotions.

o Feedback from autistic people and/or, where appropriate, those that represent their interests is overall good, confirming that the
maijority are happy with the support given and how they are involved and consulted.

o Whilst there may be some gaps or inconsistencies related to fundamental principles of good practice in supporting autistic people

these can be addressed quickly and in a relatively short period of time, within the provision’s existing resources and capabilities.

Advanced o The service meets all the criteria to be Accredited at a high level of quality and consistency.
o Feedback from autistic people and/or , where appropriate, those that represent their interests is excellent, confirming that an
overwhelming maijority are happy with the support given and how they are involved and consulted.
o There are no or very limited gaps or inconsistences related to fundamental principles of good practice in supporting autistic people.
Beacon . The provision has received an Advanced Award within the last 18 months.
status o The provision can demonstrate exceptional work done to impact on knowledge and understanding of autism amongst families,
external professionals and the local community.
o A provision will only be considered for a Beacon Award on submission of an application form to our independent panel of

professionals with considerable expertise in the field of autism.
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Surveys of autistic people and/or families

Autism Accreditation values feedback from autistic people and where appropriate those representing their best interests. Provisions, especially those
hoping to achieve Advanced status, are expected to take reasonable effort to support as many autistic people as possible to participate in our
confidential survey, taking steps to make it more accessible where necessary.

. For an Accredited Award, we would normally expect to receive at least 10 % returns from surveys with over 50 % of these returns rating support as
always or mostly good.
o For an Advanced Award, we would normally expect to receive at least 33 % return from surveys with over 75 % of these returns rating support as

always or mostly good, with more in the always good category. The rest should be in the ok category with maybe the exception of one or two
responses in the poor category.

These guidelines will be applied with discrefion according to context.

Statutory inspections

Award decisions will be primarily based on observations, interviews and scrutiny of support plans, alongside feedback from autistic people and their
families. However. Committee decisions will consider evidence from statutory bodies that a provision does not fully meet regulatory standards

° Accredited award will be withheld if the provision fails to meet statutory requirements related to wellbeing of autistic people,

o Advanced award/Beacon Status will be withheld if the provision enquires improvement or does not meet statutory requirements related to
wellbeing of autistic people

Some discretion can be given in applying these rules dependent on when any statutory report was completed and specific content. They also do not
apply for services not subject to statutory inspection.

Autism Accreditation reserve the right to declare an award as void if evidence is provided by a regulatory body or other accountable and reputable
sources of failings within the service related to wellbeing and safeguarding within 18 months of receiving the award.
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Your self-audit

Completing your self-audit and action plan

Self-Audit- to be completed by the provision

ya
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Commitment and Social Communication,
Consultation interactions and relationships

Our standards were created using an evidence-informed approach. This can be defined as the blending together of research evidence alongside practitioner
expertise and the lived experience of autistic people. To achieve this, we considered current research into the field of autism, with particular bias foward research

that employed participatory methods. We consulted with professionals registered with the accreditation programme to gain their insight. We made a specific point
of ensuring that the professionals we consulted with included autistic people.

Functional skills and self-

Reliance

Emotional wellbeing

Commitment and Consultation

To complete this first topic, you will need to think about:
. What are the main specialist approaches used fo support autistic people?

. What fraining/ongoing professional development do staff receive in these approaches?

How are autistic people (and where appropriate families, carers or advocates) consulted about the support received?

Quartet of difference

Our next four standards are based on what we refer to as the quartet of difference. These relate to the core areas or domains where autistic people most
frequently experience differences when compared to the majority of people.

These differences can present as a combination of skills and strengths as well as challenges, particularly where such differences are not accommodated.

Each of these standards are broken down into a series of indicators. For each of these indicators you are required to say what you do to address it
and to give a ratfing score.
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Rating Criteria

The service/school can provide clear evidence that this question is fully addressed consistently and to a high standard. There is no
identified scope for improvement

Fully met

The service/school can provide clear evidence that this question is addressed for each autistic person but there are clearly identified
areas for improvement.

Partially Met

The service/school cannot provide sufficient evidence to demonstrate that this question is addressed for each autistic person and there

Not Met is considerable scope for improvement.

N/A The service/school do noft feel that this question is of relevance to them. NB: you will need to be able to explain why this is the case.

Key points

. The self-audit is based on the same framework that we employ to assess provisions. It is therefore a good indicator of what areas will be considered
when you are assessed.

. Feedback fells us that provisions find the self-audit provides am effective framework for development and the process of completing it encourages
reflection and discussion.

. We believe that the self-audit process will only be useful to you if you complete it with honesty and self-reflection. Getting accredited will not
depend on how well you complete the self-audit and there is no pass mark you need to achieve or any ‘correct’ responses.

o Some questions may be very challenging. This is infentional as we want the self-audit o be aspirational and thought provoking even for very good
provisions.
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Setting up a Quality Action group

We recommend that you ask other staff members to join a Quality Action Group (QAG) to meet regularly in order to work on the self-audit and action
plan.

The QAG should ideally include representation from different departments and level of management and maybe autistic people or other stakeholders.

You may have a core of regular members as well as those you ask to join you to discuss specific topics or issues.
In some provisions it may not be possible to set up a QAG and you may find yourself doing most of the work alone.

However it is important that you find ways of consulting with and including others so the self-audit is truly representative of your provision and not just one

person’s perspective.

Involving others

Try to think of ways in which you can engage the whole staff in the process. For example, you may run a staff workshop where people are put in small
groups to address specific areas using an appreciative feedback approach. This will provide insight into whether there is a shared understanding and
where they may be gaps and inconsistencies.

Staff may also come up with examples of things that are happening in the provision that you may have overlooked or be unaware of.

When engaging autistic people and where appropriate their families it may be best to think of key questions that relate to the self-audit and how you
think these could be presented in a clear and accessible way eg

What activities do you like doing at the day centre?2 Are there other activities you would like us to offere (For some autistic people this could be asked
using augmentative or alternative communication).

Do you think staff do enough to support your child’'s emotional wellbeing? Are there other things you would like them to do?

Page 15




National
| Autistic
Society

SECTION Two

Completing your self-audit and action plan

Appreciative Enquiry approach

We recommend that you use an Appreciative Enquiry Approach to complete the self-audit. This is a strengths-based approach that focusses on what is
already working and building upon this rather than identifying problems and trying to fix them. As such it has been found to be a more positive, constructive
and empowering way of achieving change.

Your QAG can take one of the indicators such as ‘Each autistic person is supported to participate in
rewarding social interactions (both spontaneous and structured) with staff, with each other and with
Discovery stage: The best of what is. members of their local community’. The QAG can then share all the good work you already do in
supporting autistic people to take part in social activities, identifying what activities or events have worked
really well and sharing success stories.

QAG members can then imagine what it would be like if the positive features that were identified in the
Dream stage: What might be. discovery stage were embedded as everyday practice, for example if social events that worked really

well could occur more often orinvolve more people.

Design stage: How can it be. The participants work together and fry fo identify steps that can make the dream stage a reality.

Delivery stage: What will be. . . )
The participants create and implement an action plan.

If you want to find out more there are a number of online resources. For example you can view the Appreciative Inquiry Resource pack from the Scottish Social
Services Council and NHS Education for Scotland.
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Creating and action plan

As you work your way through the self-audit you are likely to identify lots of action points. We suggest you group these as:

o Priorities- what must be done before the assessment.
o Back burner- Not essential but would be good if actioned.
o Quick wins- tasks that are relatively easy to carry out and can give a sense of progress.

In the self-audit tool, we include a simple pro-forma for an action plan but you may wish to create your own or incorporate it info an existing development
plan.

Once your action plan is set up you should be able to predict how much fime you will need to address all priority areas. You can go back to the original
fimescale you set yourself and decide if it needs to be revised.

It is unlikely that you reach a point where you have completed all identified actions. However when you feel reasonably confident that you can meet the
criteria you can think about booking an assessment. Remember you need to give us at least 6 months notice so do allow for this in your plans.

You can continue to work on your action plan up to three weeks before your assessment at which point you are required to send a final version of the self-
audit and the action plan to your consultant.
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Getting support

Our members only section:

From March 1st 2023 you will be able fo access an Accreditation members only section of the National Autistic Society website. These pages will provide
you with resources that may help you in completing the self-audit and action plan.

General consultant support:

This is support that you can access at any point in the process without additional costs. You can access this support by emailing your consultant with a
question. Maybe you don't know what to write for a particular indicator. Or maybe you are looking for some ideas around how you could address an
issue highlighted in your self-audit.

Your consultant can advise you on the accreditation process and provide general advice about good autism practice. However they are not able to
give you specific advice on how best to support an autistic individual.

It is important that you take the inifiative if you need such help. Your consultant knows you are busy and won't keep contacting you without a reason. If
the consultant doesn’t hear from you they will assume you are making steady progress in working fowards booking an assessment and that you don’t
need their help

Your consultant may reply in an email or suggest a short phone or video call.

There is no additional cost for accessing general consultant support providing the demands you are placing on the consultant in terms of time or
resources does not become excessive. If the consultant believes this is the case, they will advise that you book in a consultant session.

Page 18




7 . National
SECTION Two \'—' | Autistic

Completing your self-audit and action plan Society

Getting support

Consultation session (on site):

You have the option of asking the consultant to carry out a consultant visit. To get the most out of the visit you are strongly advised to plan what will
happen on the day to get the most out of the visit. The visit could involve one or more of the following activities:

*Meeting to provide bespoke advice, review and feedback on the self-audit and action plan.
*Review and feedback on personal support plan documentation and assessment tools.
*Environmental audit or learning walk of your provision.

eFocused observations of current practice.

Please be aware of our safeguarding guidance which apply fo any Autism Accreditation visit which can be found here.

Consultation session (virtual)

If you are just wanting bespoke advice and guidance on the self-audit then you might prefer to ask your consultant to provide support via a virtual
meeting. A benefit of this is that your consultant should be able to arrange this at an earlier date than a site visit.

Your consultant will be able to advice you on whether the virtual session will be covered by your assessment plan or whether you will be charged an

additional cost. This will depend on the length of the session. As a rough guide two virtual sessions both lasting more than two hours would be charged at
an equivalent cost to an onsite consultation visit.
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Social Communication, Functional skills and
interactions and relationships self-Reliance
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Type of provision eg special day school; residential care home etc.

National
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Society

Local Authority Special School: secondary day school.

How many people are supported by the provision?

343

How many of this number are autistice

251

What is the range of autistic people supported by the provision (eg age; learning disability; verbal or non-verbal etc)?

Clare Mount meefts the needs of students from the age of 11 to 19.
Students have a wide range of cognitive ability. The most able students have the opportunity to sit GCSE courses, and access higher papers.

The lowest ability have Moderate Learning Difficulties (MLD) and may access Entry Level Qualifications or other internally marked assessments.

Most students communicate verbally; a small number have selective mutism, or significant speech and language difficulties. All students are
provided with visual support for verbal language. Other co-occuring difficulties include ADHD, vision / hearing impairment, and physical /
medical conditions.

Outcome of last statutory inspection if applicable. (eg body, date, outcome).

OFSTED Outstanding November 2021.




Your self-audit

Commitment

Page 22

(-

What are the main specialist approaches used by staff to support autistic people?
This should include reference to social communication, sensory regulation, promotion of independence, and wellbeing.

From well before the time our young people become members of our Clare Mount community, right-throughout their years with us, our mission is to help our
autistic students thrive through a multitude of measures - environmental, curricular, staff/governor understanding, parental engagement and support and
through student voice. In the classroom, teaching and curriculum support staff create an environment in which, first and foremost, our students feel safe,
settled and nurtured. The students are made aware of all of the sensory and wellbeing spaces and interventions that are available to them and they are ALL
encouraged to make use of these facilities and structures. Key staff (form teachers, teaching and non-teaching staff) are made aware of the stressors and
protective factors of every individual so that, very early on in each young person's fime at Clare Mount they feel a sense of belonging and they understand
that, as a school, we prioritise their wellbeing, health and happiness. All staff use visual scheduling, a de-cluttered classroom environment, sensory breaks,
emotional thermometers and a range of interventions that allow our students a) to remain within their 'window of tolerance' b) learn at an appropriate pace,
c) develop special interests and social skills and d) develop their independence and self-confidence

What training/ongoing professional development is provided for staff in delivering autism-related approaches or methods?

Clare Mount provides training for other settings and professionals in Wirral and Cheshire, and these sessions are used to support the induction of new staff in
school. The first session is on ASC difficulties and strategies to support, covering social skills, language and communication, flexibility of thought, and sensory
sensitivities. The second session explores sensory processing in more depth, and the use of vestibular, tactile and proprioceptive activities as interventions to
support regulation. As part of the ongoing 'rolling programme' of training this year, TA have all has sessions on using the 'active sensory' room, and sessions on
using Communication in Print have been offered to staff who need skiling up or would like a refresher.

A recent whole staff CPD session (November 2023) has involved delivering the first section of the Triple A training from Durham University, and the second and
third sections are planned for INSET in January. Over 30 Clare Mount staff are qualified Mental Health 1st Aiders - frained by another member of Clare Mount
staff who is a Mental Health 1st Aid Instructor. Many of the key messages learnt through this qualification consolidate our approach towards our autistic
community - the promotion of active listening, looking 'beyond' the behaviour of individuals, seeking a deeper understanding of the relatfionship between

omntinne thniinhtc AnA hah~viniire nnA tha ralntinnchin hathawoon racilian~a AnA inAananAanca

What processes are in place to ensure that each autistic person has a regularly reviewed personal support plan that identifies strategies and
sets targets in relation to social communication, sensory regulation, promotion of independence, and wellbeing?

Before the Yé6-7 transition, Y7 staff visit pupils in their primary setting and create the first person centred one page profile, and fransition document, with input
from primary school staff. During the Autumn term of Y7, the Individual Support Plans are created for all pupils, and these detail sensory motivators, distractors
and stressors, anxiety friggers, and motivators / special interests. These plans also highlight what have been identified as priority targets for each child, and the
strategies used to develop these skills. Targets are divided into four areas: social skills, language and communication, flexibility of thought, and sensory
processing. These plans are reviewed in the summer term of each year group, before fransition to a new class, and also during Annual Review meetings, when
they are shared with parents. They are used in y11 and éth form to inform work experience providers and ensure a continuity of support, and also as transition
documents when students move to college, or their next provider.
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How are autistic people consulted in the support they receive? This should include reference to any adaptation to enable them to express their
opinion.

Students conribute fo the creation and review process of their one page profiles, and their support plans (described above). Every year group follows a
Preparation for Adulthood programme in form fime, which enables students to constantly reflect on their own progress and successes, and make plans for the
future, including what they need to make this happen.

Clare Mount has an active school council, where reps meet regularly and communicate the contributions from their forms to the school's Deputy Head and
Learning Mentors, who act on their input. 'Students Voice' is sought at key points throughout the year - in subject areas, pastoral teams, through multiple
interventions and the use of bespoke student surveys created using the 'Bounce Together' software. Members of school staff work with the Youth Sport Trust on
programmes afforded to us as Lead Schools for both Health and Wellbeing and Inclusion. Interventions are now 'co-created' (i.e. the activities included in our
inferventions and programmes come from the students, with staff acting as facilitators, rather than dictating activity). This is widely recognised as outstanding
practice in ferms of student consultation.

How are families, carers and/or advocates of who represent the best interests of each autistic individual consulted about the support being pro-
vided where appropriate to do so?

To coincide with every parents' evening, surveys are gathered from our parents to gauge their views about the qualty of education and level of pastoral
support their child receives at Clare Mount. Family welcome evenings, during the first ferm in year 7 create an opportunity for parents to meet in small groups,
tour the school provision, provide their guidance to staff and suggest other measures that would enhance the support offered. If a parent/carer is concerned
about anything, they are invited into school to meet with school staff including senior leaders, pastoral lead teachers, subject teachers and learning mentors.
Every student / family at Clare Mount has an annual review in which all parties (parents/carers, school staff and other agencies supporting the child) are given
fime to reflect on Education Health Care Plans (EHCPs), school suppport and provision and future short and long-term aims and goals. Early in each academic
year, this annual review process is complemented by an IEP (Individual Education Plan) evening, which is another chance for parents/advocates to be
consulted about their child's current and future school journey. Every student receives a written report from their subject teachers and pastoral lead which,
again, provides an opportunity for parents fo liaise with school about academic and social progress.
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Social communication, interactions and relationships (1)
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Rating Not Applicable =0

Not Met =1 Partially Met = 2 Fully Met =3

Indicator

How we do this

Rating

Cl1

Staff are confident in using a range of communication
approaches and systems relevant to the people they
support.

Visual timetables for the week are in all pupil diaries. A lesson schedule is used for all
lessons. Along with this, some pupils have additional personal schedules as needed.
These include: Now -> Next, personal visual schedule of the lessons for the day,
reminder of expected and unexpected behaviour, social stories

Lesson observations, learning walks and an ongoing training schedule ensure that the
focus remains on the experience our young autistic learners have day to day

3

C2

Each autistic person’s preferences, skills and strengths in
understanding and responding to others are recorded.

Preferences, skills and strengths are recorded in conjunction with the pupils during the
fransition process on individual One Page Profile documents. These are updated within
the first few weeks of the Autumn term in each year group and reviewed throughout
the year.

C3

Each autistic person’s challenges in understanding and
responding to others are recorded.

Individual challenges in understanding and responding to others are clearly set out in
each pupil's EHCP, which is reviewed annually. This information is also recorded on
Individual Education Plans and also within the One Page Profiles and Individual Support
Plans.

3

C4

The environment is organised to encourage autistic people
to socially engage with increasing self-reliance.

Clare Mount has an improving social environment that promotes self reliance with
clearly labelled corridors and rooms to enable students to easily navigate their way
around the building. Staff ensure pupils leave classrooms knowing where their next
lesson is and move to the next room with their class for support. Teaching assistants will
accompany more vulnerable groups to build confidence and support the students in
these daily transitions, until they are confident to move around with their peers.

C5

All staff consistently use the best way of communicating
with each autistic person within different contexts,
including when out in the community.

Staff adjust communication styles to suit individual needs, considering strengths and
areas to develop for each pupil. Different approaches will also be used in different
environments eg classroom, assembly hall, outdoor area. Every student in Years 12-14
aftends a weely work-experience day. Work experience providers are fully briefed in
communication techniques with our students prior to placement and this is constantly
reviewed
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Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
o . In PSHE lessons, pupils are faught different social skills to support them with their daily
Each autistic per.son has access to ’rools,. fraining and communication. Lessons include discussions and role play of expected behaviours and
Cé programmes Wh'Ch.he“D them communlcq’re and EXpress social communication in a variety of social situations. There are whole class social 3 S
themselves within different contexts, including when out in stories for events such as an out of school visit or residential trip, along with more
the community. personalised social stories for those individuals who staff identify as needing them.
Each autistic person is supported to participate in Year 7 pupils are taught within a primory mgdel and staff core.ful'ly monqge the timings
.- rewarding social interactions (both spontaneous and :)f Whhen sfud(jeqf§fore ready ‘rg begin f(;onslmor;s otlroundd the bU|Id|tr;g..|C|;up|ls ereeTfh 3 .
structured) with staff, with each other and with members of eachers and visit new rooms In a gradual and staged response buliding up 1o the
. . secondary model for Year 8 and beyond. Pupils are encouraged to attend enrichment
their local community. e .
activities in the form of lunchtime clubs where they meet new peers and staff. -
The PSHE curriculum develops knowledge skills and understanding with regard to
Each aufistic person is supported to develop skills in forming | positive, meaningful and healthy relationships. A number of individual pupils have been
C8 healthy relationships including friendships and intimate and  |identified from all year groups to receive targeted support from our social behaviour 3 )
sexual relationships. support team. Similarly, other students are building relationships with staff from outside
agencies, eg CARITAS, Schools Counselling Service and Health Service in Schools.
. . . . The PSHE and IT curricula include lessons to support pupils with their understanding of
Each auftistic person 1s suppgr’req fo degl with c,thollenglng how to deal with unwanted social interactions. This includes online safety and social
c9 or unwanted SO_C'C” m’rerochons including abusive or media. There is a session within our Family Welcome programme for parents and pupils 3 M
unhealthy relationships. in Year 7 with specific regard to online safety.
) One Page Profiles, Individual Education Plans and Individual Support Plans are
The' s’r.ro’regles qnd opprooches.use.d to Supponf each reviewed twice per year by staff and pupils, as well as with parents in each student's
C10 QUT'ST'C person in their Communlco‘rlon and social annual review. Teachers of pupils who receive Speech and Language Therapy are 3 -
interaction are regularly reviewed to ensure that they given advice and support from the therapist and many of the students engage in 1-1
remain effective and achieve optimum impact. support from the class TA.
. h h L kes in thei Individual Education Plans, Support Plans and One Page Profiles are formally reviewed [
Positive O‘UTC(.)meS f f]T ?OC GQT'ST'C person .mo ?S in their three times in the year although they are working documents and can be updated at
Cl1 .comr.n.unlco’rlon, social inferaction and ‘relo’rlo‘ns‘hlps are any time. This is with the pupils and so achievements are celebrated and new targets 3 v
|denT|f|eFj, r'ecorded, and celebrated with autistic people set together. Progress is formally reported to parents three times a year but staff make
and their circle of support. phonecalls home and put notes in the home/school diaries ito celebrate successes.
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Social communication, interactions and relationships | Autistic

Action plan - completed by the provision Society

Things we do well and need to carry on doing: (word limit 325)

Lunchtime clubs - opportunities for pupils to have a variety of different social communication interactions and to make positive relationships. This can be with different staff,
peers from within their own year group and pupils from other year groups. The variety of clubs on offer means that pupils are meeting others who have a similar interest and
so they have that as a starting point upon which to build poential meaningful relationships.

Using social games in PSHE, Drama and English lessons. Using card games such as 'Catchphrase’, pupils are asking questions and building on their expressive language skills in
a supported environment. They are also building their listening skills, receptive language skills and understanding of turn taking again, in a supported and structured, yet fun
way.

Transition Yé-7 and post 16 is a strength of the school. The Year 7 team adopt a 'settled and safe' attitude as a priority. The feam are experienced and have developed an
enhanced fransition process, minimising changes and developing initial relationships. Likewise, our careers advisor, Kath Magnall is an extremely experienced and
knowledgable member of the school team. She provides a bespoke service in considering options for our pupils' future lives.

Preparation for Adulthood is tfaught in every year group. We have developed resources and made them personalised for our school and our pupils. The resources allow the
pupils to consider the skills they need for their future lives.

My Personal Best is a positive set of values which we focus on and teach every year, throughout the year. The set of core values are considered in Form times and PSHE
lessons and when pupils display these values eg resilience, they are rewarded with merit or credit points. Parents are informed, automatically, when our students are
awarded 'My Personal Best' awards.

Things we could do better or consider introducing (highlight when complete): (word limit 325)

A recent innovation called the 'Pupil Enrichment Tracker' (an app available on I0S and Android) provides a way in which our students and families can keep a track of
and 'target' opportunities for personal development, underneath the key pillars of health and wellbeing, independent living, careers and education and community
engagement. The power of the app is in its capacity to engage parents/carers in activities outside of school that complemet the preparation for adulthood work
undertaken in school. As yet, the app has only been trialled in a small pilot cohort and efforst should be made to widen its reach.

Good practice is evident, across the school, in terms of pair and small-group work. When done well, this type of work not only improves the social skills and snhances the
relationships of our students, it has been proven to enhance learning by up fo 5 months in an academic year, when implemented effectively and consistently. As an
organisation, we should aim to improve our implementation of this approach and, through high quality continued professional development and learning (CPDL) ensure the
maximum reach across the school.

We should, as an organisation, renew our focus on celebratfing our good practice, for the betterment of the whole community. Our programme of action research allows for
staff to reflect on the impact they have on individuals, small groups or whole cohorts but, foo often, this is not then celebrated. A greater focus on this - for example during
whole-staff meetings and wellbeing days woould enhance staff wellbeing and improve practice
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Functional skills and self-reliance (1) L | XSS?{;SI

Society

Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
Staff at Clare Mount use a range of strategies which are developed to encourage
Staff are confident in using a range of approaches and independence. Visual schedules, visual aids and now-next boards are well embedded
F1 tools to encourage independence and reduce reliance on |in feaching practices and this enables autistic pupils to Yvork out what they needed to 3 -
direct support. including supporting autistic people to do now and what they are expected to do next. Teaching/support staff are happy to
make decisions and express opinion. ‘step back’ to let pupils work out things by themselves. For example, pupils ticking off
their own task lists and lesson outcomes.
At Clare Mount the curriculum is designed to incorporate functional skills and, as
L , . appropriate life skills, vocational skills, based on pupils’ strengths and needs, and to
F2 EOCh_OUT'ST'_C pe.rson s strengths and challenges in which they can contribute. Each pupil is set personal targets for Literacy, Numeracy 3 v
functional life skills are recorded. and PSD relevant to develop independent skills. These are reviewed twice a year to
record progression.
Clare Mount provide a manageable social environment that facilitates, encourages
) ) and increases independence. All classrooms have clearly labelled equipment. This
F3 S’rcnff organise the enV|rc.)nme‘r\’r TO suppprf and encourage | covers practical rooms including, Art, Food studies and Design Technology. Staff 3 <
autistic people o function with increasing autonomy. promote independence through scaffolding activities and by using a wide variety of
visual supports and systems to support individuals.
With the use of the ' lesson schedule’ in the classroom, teachers are providing a [
Staff understand and consistently follow the best way of positive and supportive learning environment for all pupils. The lesson is broken down
breaking down, structuring and presenting tasks so that intfo easily achievable tasks that the pupils can tick off as they go. This is a practice
F4 each autistic person is able to complete them with underpinned by whole-school policies, fraining and culture. 'Scaffolding' (and its 3 v
. . . . gradual reduction as students' confidence and subject ability increase), differentiation
increasing confidence and self-reliance. and SMART progress targets are features of the embedded practie within the classroom
In Clare Mount we operate a tiered transition programme, developed to dlleviate
Staff understand and consistently follow the best way of anxieties that many autistic pupils have concerning transition and moving around. Our
. .. Year 7 cohort begin the year being faught in one classroom with the same teacher.
supporting each autistic person to understand and cope . ! . )
F5 . >, . LT Gradually the pupils are infroduced to different parts of the school where will go to 3 v
with Tron.sfrlons and changes in roufine in different contexts have their lessons. This allows the pupils to become familiar and confident when
and settings. moving around the building. L
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Functional skills and self-reliance (2)
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Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
It is important at Clare Mount that pupils feel they have a voice when it comes to
decisions made about their school/environment. The emphasis is put on gathering
F Each autistic person is supported in developing purposeful pupil voice on an individual basis rather than a generalised whole school 3 -
skills in making choices and taking decisions. approach. The school have a school council which is made up of school councillor
from each year. The objective is for pupils to have greater democratic choice in the
day fo day running of the school.
All pupils in Clare Mount are taught functional life skills in their PSHE lessons. This
L . . . . includes, ‘Preparation for Adulthood’, fravel training, visiting a local shop and money
F7 EOCh_OUT'ST'? per'son Is supported in developing daily management. Another area for developing life skills is attending the annual residential 3 v
functional life skills, trips we have on offer. The skills learned here are self-care and understanding other
people’s needs.
Safety is a huge priority and all pupils are taught how to keep themselves and others
o ) o ) safe. Pupils know that there are clear rules surrounding mobile phones and other
F8 Each aufistic person is supported fo develop skills in staying | mobile devices. Pupils hand their phones into school first thing and they are refurned to 3 <
safe and healthy in a range of contexts. them at the end of the day. Online safety is embedded within the curriculum and
through whole school assembly, with a strong emphasis placed on on-line presence.
The strategies and approaches used to support each As me.n’rioned,.eoch.pupil has Thgir own personal ‘rorggf which is reviewed Twice.o year
- . . . . . and discussed in their annual review. Students are actively encouraged to contribute
auftistic person in becoming more independent (including ) ) . . : .
. . . . to these reviews and be part of them as much as possible. Pupils are involved in their
Fo mo.klr\g choices and expressing op‘lnlon) are regularly . learning, and their contribution is valued. Pupil voice audits are carried out to check on 3 M
rewgwed .’ro ensure that they remain relevant and achieve pupil well-being both formally and informally and this information is shared through
opfimum impact. briefings and documentation.
Pupils’ positive achievements are celebrated through various outlets, including, annual
- - . . reviews, celebration assemblies, parent’s evenings and celebration evenings. This is a
Positive outcomes that each autistic person makes in their .
. . . . . . chance for pupils and staff to come together to celebrate the progress made by the
self-reliance and functional life skills are identified, . . . .
F10 . L. . pupils and share the successes that have been attained. These life skills can then be 3 v
re.corded and celebrated with aufistic people and their built upon by encouraging pupils to have high expectations of themselves.
circle of support.
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Action plan - completed by the provision

Things we do well and need to carry on doing: (word limit 325)

Staff fraining and induction is strong across the school, as evidenced by how many professionals, parents/carers. agencies and volunteers access our in-house training each
year and our capacity and willingness to adapt the fraining offer for our own staff as new ideas and innovations present themselves. The environment we create and
continuously adapt and develop is testament to our commitment to supportuing our autistic learners and use of resources. The many and varied ways in which we provide
space, time and resource for sensory and emotional support and activity is a strong indicator of our successful approach. We gather, appreciate and act-on the thoughts
and opinions of our students continuosly through a range of activities and processes across all curriculum and pastoral areas in school, including through the work of partner
agencies and co-creation activities. Our 'offer' to our students in terms of enrichment activities, within and beyond school including exciting and insipratinal residential trips is
outstanding and our throughput is excellent. Our curriculum is confinuosly adapting to our students' needs and providing ever-improving opportunities for our studetns to
prepare for college, work and adulthood. Our recent developments in Design and Technology, Reading, Forest Schools, Drama and Music are tangible and demonstrable
examples of how our curriculum has adapted, recently, to provide enhanced opportunities for our students to develop practical and functional skills for life. Our teaching of
Personal Social Health and Economic Education is excellent and continues throughout every key stage to ensure our students are safe, well-informed and prepared for
adulthood. Multiple opportunities exist to celebrate students' achievements throughout every year.

Things we could do better or consider introducing (highlight when complete): (word limit 325)

'My Personal Best," a skillls and values programme focussing on a number of key areas of personal development is embedded in whole-school life. However, work is still
neede to ensure the connection is made across all subjects (for example - arficulating to students and their parents/carers how 'honesty' and 'integrity’ relate to skills and
concepts faught in fechnology)

We should seek more opportunities to work collaboratively with other settings, both locally and regionally, at every level within school, to share ideas and innovation and to
check and challenge each other.

Our use of technology within the curriculum is improving steadily but we need to do more to ensure we are providing consistent opportunities for our students to enhance
their technological skills and to record / celebrate their progress across the curriculum and outside of school.

Learning Outside the Classroom (LOTC) is an excellent component of our curriculum and enrichment offer but it could offer more.

Our vocational, skills-based curriculum should expand more (and begin earlier) to provide a clear pathway for our students for whom the academic 'pathway' is arguably
less appropriate. Students who are identified as likely to struggle to access traditional school subjects at KS4/5 should see a clear pathway for success and opfimism
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Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
Staff use numerous sensory strategies to support students. Students are taught the 5
.. . . . point emotional regulation scale. Students use 'calm cards', for self regulation. The
The provision ensures that staff are confident |r.1 gsmg a building has several sensory spaces. All year base classes have access to outdoor
S 'ronge. of opprc?cches and TO.O|S fo support autistic people space. There are a number of sensory spaces within school, including an active sensory 3 M
in their regulation of sensory input. room and a calming sensory room. Some students have sensory diets, sensory
schedules are also in use in the active sensory space. Staff are given sensory training.
Sensory experiences and activities which have a positive Support plans for each student record this information in detail. Students
impact on each autistic person are identified and likes/motivators and dislikes/ anxiety triggers are identified. Also included are students
) recorded, for example, those which. help an individual feel |sensory motivators, sensory distractors and sensory stressors. Additional information is 3 v
calm and focussed, or provide enjoyment and pleasure. also added to students Individual education plans (IEP's)when necessary with strategies
to support.
Support plans for each student record this information in detail. Students
The challenges each autistic person may experience in likes/motivators and dislikes/ anxiety triggers are identified. Also included are students
S3 regulating sensory experiences are identified and sensory motivators, sensory distractors and sensory stressors. The ' Arbor' system is also 3 v
recorded. used to record incidences of disregulation for of students. School uses action research
model to measure impact of intervention.
Classrooms have learning walls to minimise clutter and distractions . Displays are limited
. . fo the back and sides of the rooms. Some students have regular sensory integration
Staff organise the environment to support and encourage - o . A .
. . . . throughout the day. This is facilitated by tfeaching assistants and the behaviour team.
34 autistic people 1o self-regulate sensory input and avoid Students can access the calming and active sensory spaces. The Yr 7 yard has a 3 M
sensory overload. quieter outdoor provision at break and lunchtimes. Active sensory play is available atf
lunchtime. The Oasis room provides additional space and support for students.
Clare Mount has a number of sensory spaces and provision ( Oasis room) to cater to
the needs of students. Clare Mount has the Alternative Curriculum provision for students
Staff use proactive and preventative strategies (as best for | who require additional support. Staff know the students well and are able to use
S5 the individual) to avoid sensory overload and discomfort strategies ( see above) to support students with sensory processing difficulties and or 3 v
which impacts on individual wellbeing. emotional overload. Clare Mount also follows the Team Teach positive behaviour
management strategy.
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Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
Staff teach the 5 point emotional regulation scale to new yr 7 students. Staff model
o . . . sensory regulation fo students when they are regulated. Co- regulation strategies are
Each OUT'ST',C person 'S_ supported in Lfs'n_g sensqry used with students where appropriate. Students choose 3 calm cards to aid with
S6 self-regulation strafegies and fools with increasing emotional and sensory regulation. The use of these is initially modeled and students can 3 M
aufonomy. then use these as part of their sensory regulation skills. Sensory circuits has schedules
were students can chose their activities when in their session.
ASC students are taught primarily on a primary model in Yr7, thus minimising transitions
Each autistic person is supported to tolerate an increasing throughout the day. Additional support is provided through the Alternative curriculum
S7 range of sensory experiences including when out in the provision. Throughout Yr7 students are slowly infroduced to busier area if the school 3 v
community. with more sensory demands, science labs, DT rooms, Art rooms, PE spaces. Reviews are
made with students and additional support is added when needed.
Students intrinsically enjoy the sensory sessions they access. Adult guidance is
Each autistic person is enabled to regularly access sensory sometimes needed; adults model the use of equipment and spaces to ensure students
S8 input which they find rewarding, for example, which helps benefit fully from the sessions they access. Some students have fimetabled times and 3 v
them relax or which they find enjoyable. sessions for sensory sessions where others access it as needs arise
One Page Profiles, Individual Education Plans and Individual Support Plans are
The strategies and approaches used fo support each reviewed twice/ three times per year by staff and pupils, as well as with parents in each
59 autistic person to regulate sensory input and avoid sensory | student's annual review. 3 -
overload are regularly reviewed to ensure that they remain
effective and achieve optimum impact.
Pupils’ positive achievements are celebrated through various outlets, including, annual
reviews, celebration assemblies, parent’s evenings and celebration evenings. This is a
Positive outcomes that each autistic person makes in their | chance for pupils and staff to come together to celebrate the progress made. Progress
S10 | sensory self-regulation are identified, recorded and is also noted through the ' Arbor' system linking in to 'My Personal Best 'themes. Home 3 v
celebrated with autistic people and their circle of support. school diaries are also used to communicate progress with parents.
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Things we do well and need to carry on doing: (word limit 325)

Our teaching of emotional literacy, through PSHE lessons and form time is comprehensive and consistent. We develop resilience, courage and self-belief very well
throughout our students' time with us through activities within and beyond the classroom. Opportunities for students to develop autonomy with their sensory regulation are
clear. Students develop, week fo week and year on year, specific and personal strategies fo self-regulate because they are given the opportunities and fime to reflect on
their thoughts, emotions and behaviours and to recognise how they can help themselves to develop. Sensory spaces inside and outside school are well-used and
continuolly developing e.g. active-sensory and calming-sensory rooms. These rooms now have carefully-designed schedules displayed allowing for students to exercise
choice and strategy in the sensory activities they undertake. The infroduction of a 'behaviour support' feam to school operations has meant that targeted individuals receive
regular 1-1 interventions from a well-trained member of staff. These interventions include opportunities for sensory and emotfional regulation. Clare Mount has pioneered the
infroduction of sport 'sanctuaries' for individuals and small groups of our students for whom sport and physical activity has been identified as a catalyst for emotional and
sensory regulation.

Things we could do better or consider introducing (highlight when complete): (word limit 325)

Many of our outside spaces are still 'in development' following our revent move to a new school site. This is an ongoing project that requires our whole school community,
especially school leaders to continue to advocate for our autistic community. Work is continuing to provide an immersive learning space within school, which we know will
provide added sensory benefit to our students. Some environmental issues should improve over time (e.g. school bell, in-school sineage, access to green spaces, increase in
the number and range of bespoke, sensory spaces for identified students) and it is important that these things remain high on the agenda.
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Emotional wellbeing (1)

Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3

Indicators How we do this Rating

A comprehensive range of mandatory and elective fraining is provided, on a yearly
basis, to ensure that all our staff have a firm grounding in their understanding of mentall

The provision ensures that staff are confident in using a health and emotional wellbeing (Youth Mental Health 1st Aid, Trauma Informed
El range of approaches and tools to support autistic people Approaches, De-escalation, Restorative Practice). ASC-specific training is mandatory 3 v
in maintaining emotional wellbeing. for all staff and forms part of the school's induction programme. Experienced staff

model outstanding practice, which is dessemniated amongst the whole staff body

Our programme of transition, annual review, individual education planning and
outstanding home-school relationships ensures that we identify activities that are
personally enjoyed by our students. These activities are then offered, daily. 3
Furthermore, a comprehensive and flexible programme of activities takes place at
lunchtime and after school, alongside outstanding enrichment opportunities.

Activities which each autistic person personally finds
E2 enjoyable, relaxing or which provides them with a sense of
achievement and purpose are identified and recorded.

Due to our school leaders and staff team's heightened awareness of '‘potential' factors
which negatively impact on the emotional wellbeing of our students, multiple
measures are taken to mitigate against them. Examples include the very nature of our 3
curriculum structure in year 7 (gradually increasing environmental familiarity), provision

of safe spaces in 'unstructured' time etc. When 'new' factors are identified they are
quickly recorded and dealt with - students' wellbeing is at the heart of all practice

Factors which may impact on each autistic person’s
E3 emotional wellbeing (for example, which may cause them
anxiety, stress or frauma) are identified and recorded.

Risk factors, and proptective factors for mental health are well understood throughout
the staff feam. Staff recognise the signs and symptoms of specific mental health issues
A and disorders inclduing those which commonly occur in young autistic people.

look out for mental health problems (especially those that Masking is well-understood by staff and the excellent relationships that staff have with
are a particular risk for aufistic people) as well as parents/carers ensures that staff are made aware when students have experienced
E4 commonly co-occurring conditions. Staff are also aware of |poor wellbeing and stress, even if it is not immediately obvious at the time. 3 v
autism masking (especially but not exclusively in women
and girls) and the impact this may have on emotional well-
being.

The provision ensures that staff are knowledgeable and
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Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3

Indicators How we do this Rating

Emotional thermometers are evident in every classroom and staff receive training and
support in their approriate use. Many classrooms are equipped with breakout spaces,
Staff organise the environment to support autistic people i |sensory resources and each claroom space has key, repeatable features (learning

ES their emotional wellbeing, to avoid anxiety and stress and wallls, labelled resource draws, decluttered walls, calming colour schemes) Staff 3 A
to maximise participation and engagement. provide sport and music 'sanctuaries’ to identified students where these interventions
are known to reduce anxiety and stress. Lessons are well structured and progressive

Assemblies, form time and PSHE lessons are carfull crafted to ensure learning AND
overlearning of emotional literacy e.g. in year 7 each young person receives a
curiculum including the emotional effects of transition to secondary school, managing
E6 regulate their own emotions and recognise how they are worry, friendship and mental health. In year 8 - strong feeelings, helpful and unhelpful 3 v
expressed by others. coping stratgies, the effects of physical activity on good mental health, healthy eating
and online safety. In year 9 this progresses to a more in-depth look at relationships.

Each autistic person is supported to understand and

) ) School staff, especially teachers, teaching assistants and support staff create - through
All staff understand and consistently follow proactive and | nodelling and classroom management strategies - a culture in which, first and

preventative strategies to help each person to stay calm foremost, students feel safe and settled. Teaching staff understand that learning is

E7 and in control, and to avoid stress, anxiety and upset. accelerated when students feel free from stress and upset. When necessary, 3 h
When necessary, they are confident in employing de-escalation and provision of time, space and resources to help students return to
bespoke non-restrictive de-escalation techniques. ther window of tolerance is always prioritised over any punitive or judgmental measure
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Rating Not Applicable =0

Not Met =1 Partially Met = 2 Fully Met =3

Indicator

How we do this

Rating

E8

Policy and practice is informed by an understanding that
autistic people are at high risk of developing long term
psychological harm from being exposed to restrictive
practices. The provision is committed to ensuring that
restrictive practices are not regularly or routinely employed
and that they are only ever used in an emergency as a
means to avert immediate harm. Their use is followed by a
robust investigation fo identify lessons learnt.

'Inclusion’ is a key wafchword in Clare Mount practice. Exclusion from any learning or
social environment is seen as a last resort and is explained to the recipient as being a
measure to support their own wellbeing, rather than as a punishment for behaviour.
Such measures are quickly accompanied by restorative practices to esnure timely
emotional regulation and return. Staff are relentless in ensuring that students have
every opportunity to resume learning and will always learn from a situation when it
occurs. Staff fully understand that behaviour is communication and that when
behaviour is challenging it presents an opportunity to be curious about underlying
causes, which lead to succesful long-term solutions.

E9

Each autistic person is enabled to access a range of
activities which they personally find enjoyable and
rewarding, including recreational and leisure activities.

The extracurricular and enrichment programmes on offer at Clare Mount are
comprehensive. Every week, there are over 90 lunchtime clubs ranging from arts/crafts,
media, languages, ICT, science and karaoke to a huge range of sprts and physical
activity clubs. 'Drop-in' clubs provide safe and quiet spaces for students to sit, socialise
and participate in simple board and card games. Participation is at a very high level. A
range of after-school clubs and activities attract over 150 students each week

E10

Each autistic person is supported to learn new skills, fry out
new experiences and challenge themselves.

The curriculum is broad and varied and includes many practical, skills-based and
creative subjects (music, drama, design techology, food studies, forest schools, PE and
science) The curriculum is tfaught using 'progression of skills' matrices and teachers are
well qualified to infroduce new challenges and experiences. The Duke of Edinburgh
Award is taught throughout the KS4 curriculum. As mentioned earlier, all of this is
complemented by a large enrichment programme

Ell

Each autistic person is supported to be socially included
within (and contribute to) their community and to make
meaningful connections.

The Schools '‘My Personal Best' Programme devotes a themed week towards the
importance of connection. Clare Mount's multi-faceted relationship with the
community includes - working with the National Citizenship Service on Social Action
Projects, a weekly health programme in 6th form designed to enhance community
participation in sports and leisure, trips to Liverpool, Chester, Devon, Greece, Germany
and Kenya (in the last 12 months alonel)
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Emotional wellbeing (4)

Rating Not Applicable =0 Not Met =1 Partially Met = 2 Fully Met =3
Indicator How we do this Rating
In Year 7, as part of PSHE, students learning about Autism, strategies for learning; [
The provision offers an inclusive environment in which each  |identifying emotional and sensory triggers and coping techniques. They learn that
aufistic person is empowered to recognise their autism as some young people require more help to manage their emotions than others. Our
E12 | anintegral part of who they are but also to explore and school motto is 'Role Models and Catalysts for Change' and we encourage our 3 ~
express diverse identifies around gender, sexuality, race, students to be proud of their diferences and that they are part of a movement which
religion and other aspects of their personality. inspires others to be more understanding and tolerant.
Support plans are fully accesible to all Clare Mount staff and our annual review process
Support plans focus on the wellbeing and quality of life of ensures that staff \{vho are of particiular impc?rtoncg .To individuol,.ou’risﬂc students
E13 | each autistic person and actively reflect the likes and become 'experts' in and advocates for the likes, dislikes and motivator of the students 3 -
. . in their care. Plans are reviewed at multiple points throughout the year and there is
dislikes of autistic people and what matters to them. ., ,
clear recognition that students' needs can change
Students are empowered to talk to trusted adults in school, constantly, if they fel that
The strategies and approaches used to support each change is needed in activities and approaches to improve wellbeing. Staff are
autistic person in their emotional wellbeing are regularly sensitive to the changing nature of both sensory and emotional needs and
E14 reviewed to ensure that they remain relevant and achieve parents/carers have multiple opporunities each year to support school with suggested 3 e
optimum impact. new approaches, new information about home life and new life events that may
impact on emotional needs and appropriate strategies
My Personal Best celebrates character fraits, under the banner of 'healthy me' [
Positive outcomes that each autistic person achieves in including courage, honesty, resilience, integrity and self-belief. Staff at Clare Mount
improving and maintaining their emotional wellbeing are regard these 5 pillars as outcomes that provide evidence of improving mental
E15 identified, recorded and celebrated with autistic people wellbeing. Staff record these wellbeing milestones in positive behaviour reports, which 3 e
and their circle of support. are shared instantly with parents/carers via our Arbor MIS system. Celebration
assemblies held every term further highlight ongoing improvement in wellbeing.
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Things we do well and need to carry on doing: (word limit 325)

Clare Mount Specialist Sports College is an overtly caring and nurturing school, which places the mental health of its students and staff at the very heart of all strategy and
process. Useful and evidenced-backed frameworks such as the 5 Ways o Wellbeing and My Personal Best shape strategy and operation at all levels. The school is well led
and school leaders firelessly seek to maintain the wellbeing of the community through student-centred tfeaching and learning approaches, innovation and multi-level
leadership. Our approach to classroom management, behaviour, personal development and teaching/learning are all focussed on an overarching aim to ensure our
students are healthy, happy and able to thrive in the school environment. Furthermore, we constantly aim to equip our students with the skills required to stay mentally
healthy as they grow. Enrichment opportunities and other activities designed for our students to enjoy create spaces for social development - allowing students to connect
with each other, school staff, volunteers, coaches and other adults supporting learning. The emotional literacy curriculum tfaught through PSHE is extensive, progressive and
ambitious - and encourages our students to develop an understanding of their own mental health and helpful coping strategies

Things we could do better or consider introducing (highlight when complete): (word limit 325)

The outside spaces at our new site are in need of further development and these will be developed with the emotional wellbeng of our whole community, espcially our
autistic students, in mind.

Although we are a school with a wealth of Mental health First Aiders, all of these staff are trained in Youth MHFA and we should consider fraining identified staff in Adult
MHFA as a protective factor for our staff and governor team

A recent inroduction to Trauma Informed Approaches in schools (10 hour CPDL taught over 4 evenings) and additional CPDL in restorative practice were insightful and
complements our approach to the emotional wellbeing of our community. Work should be undertaken to embed these approaches across the staff team.

Following the measures taken to help our students gain independence in their sensory interventions, similar resources should be created in the school fitness suite and other
activity areas so that we are providing more and more spaces for independent sensory activity.

Certain key skills which promote enhanced emotional wellbeing (active listening, breathing and mindfulness techniques etc) should be identified and work undertaken to
embed these in practice through e.g. emotiona wellbeing 'tfeachmeet' opportunites during school CPDL time.
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Submitting case studies

Your assessment is an opportunity for you to demonstrate how well your school or service supports autistic people.

Case studies are increasingly recognised as a tfool that can help achieve this and can be an excellent way to showcase what you have
helped autistic people achieve.

You can complete up to three case studies showing the impact of an initiative or specific programme for autistic individuals.

You can complete up to three more case studies about an autistic individual that shows what difference the support they have received has made
in the quality of their lives.

Try to really focus on identifying what positive outcomes have been achieved.
Ensure that actual names and identifying personal details of people you support are not included to preserve anonymity.

You do have the option of not filing in the case studies but this will mean that you will only be considered for an accredited or aspiring award as
case studies are required evidence for the Advanced Award.
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Date initiative started:

New DT/Construction rooms

Description (What was the initiative?)

LEA decided to move our school to the old Kingsway site. This is due fo the old site being dated and needing a lot of financial input to keep the building running. The facilities at the old site where
dated as it the building was a secondary middle in the 60’s. This was an amazing opportunity for staff and pupils to create a site that allows our pupils to learn and develop skills for life.

Context (What was reason for developing initiative?)

The new building involved creating suitable learning space for our pupils. This allowed staff fo create a learning atmosphere that they feel comfortable and safe to learn. The workshop at the old
site was dated with machinery over 50 years. The machines did not meet the needs of our pupils, noisy and dangerous. We want to build a curriculum that fits the needs of our pupils giving the
same opportunities and experiences of main stream secondary school.

Purpose of initiative (What were the aims and objectives of the initiative?)

The main objective was to create a department the same or better than we had at our old site. The workshops need to be fit for purpose and support the learning of our pupils and meet their SEN
needs.

Method (What did you do, and how were you going to measure, observe and record outcomes?)

| considered the needs of the pupils and what would work them allowing the pupils to experience DT and all it has to offer. This will be measured by pupil engagement in lessons and how remove
issues that stop their learning (making the machines quitter). This will be recorded by pupil achievement through their mark sheets and GCSE, grading of pupils.

What happened? (Describe how the initiative developed)

| conserved the machines required and worked with MSF engineering to help source the machines. | wanted machines that had the least noise. This was important to reduce the noise in the
workshop to help with pupil’s sensory issues and allow them to work comfortably in the workshop. The fret saw we picked at the best noise reduction. The extraction using is mounted to the work
unit to reduce noise vibration. The fret saws are mounted on a solid wood base that 38mm, again this reduces the vibration of the machines making assessable for our pupils. The bench drill is also

What were fhe actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Pupils are extremely settled in the room, very comfortable with the layout of the workshop. They have really enjoyed learning how to use the new machines. The fret saws have been a great
success, these can vibrate when being used and the old one at CM1 was awful. The pupils love these and the clamp and guard make it really safe for pupils and they our developing their skills.

Tha cnfahs fantiirac An tha han~h Arille hAva haon A ciir~ace thav bnaws tha ~hiicl ~AannAat tAanicrh tham AnA thav Aanarata thaca inAananAanths Tha nawwarbechane hva halt cAanAare: nninile hvoa

Next steps and lessons learnt

The room is working really for our pupils they have taken to the new room and transitioned really well. They are becoming competent using the fret saw, bench drills and belt sander. The workshops |
have planned very carefully taking into account all their needs and there is nothing | would change. The next step is to develop the Construction course for 6th form and then intfroduce this to Key
stage 4 in the next 2 years. The workshops are amazing and allows the pupils so many opportunities from learning practical skills to CAD/CAM. | am looking at infroducing a metal project to our 9

~urrimiiliiaa Hhic e maAAA AAcciklA itk HhA lrAamina hAaarth Ta HhA NT raans Tha ~Atirriciihima widill A AviAhiinaA flirdlhAar Alia +A Alir nAur FAaAilifiAe AnAallinAa ALir mniAile A AAviAlAan eliille FAr lifFA AnA ~AAntiniiA AntA
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Date initiative started: Sept 2023

Description (What was the initiative?)

Adapting the Active Sensory Circuit room to make it more consistent in terms of staff support and fo encourage independence in the pupils to help them learn how to self-regulate.
Context

Context (What was reason for developing initiative?)

The previous system in the sensory room was simultaneously ambiguous and too specific. For individuals who did not regularly use the Active Sensory Room, there was little instruction as to how to
use the equipment in the room. The students were using it as a kind of play area rather than as a sensory room and staff were unsure of what to do in the room as there were no clear rules or
expectations. For pupils who used the room daily, there were pre-decided individual plans for them to follow which meant the children were only accessing the same 3 activities on each visit. This
was leading to many of the pupils becoming disengaged from the Sensory Intervention or choosing not to make use of the space as it was “boring” or repetitive and not necessarily fulfilling their

Purpose of initiative (What were the aims and objectives of the initiative?)

The purpose of this initiative was to provide a clear structure for sensory interventions in a way that still gave the pupils the opportunity to choose the activities they wished to participate in, keeping
them engaged while also providing a useful and effective intervention.

Method (What did you do, and how were you going to measure, observe and record outcomes?)

I looked at the equipment we had available in the Sensory Room and created a series of instruction cards to go on the walls near the corresponding piece of equipment. These cards detailed
what should be done with each piece of equipment with an additional section at the bottom that gave ideas as to how to adapt the activity — either increasing or decreasing the difficulty or
setting some sort of challenge or target for the pupil to work fowards in the time. In addition to the instruction cards, a series of corresponding choice cards were created. These were placed in a

e £ . ETINE TE - r L oA

What happened? (Describe how the initiative developed)

* The new resources were created and infroduced to the room. Before infroducing them to the wider school, | frialled them with some of the students | work closely with, giving them the opportunity
to feedback on what they thought was useful or the things that didn't work so well.
* Quickly, it became clear that the interventions were having a positive impact on the pupils who were making use of the space.

What were the actual outcomes of the inifiative? (What progress was made by individuals for example in communication and social skiils; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Staff have reported feeling more confident in supporting Sensory Interventions and the pupils who regularly use the Active Sensory are able to easily communicate with different members of staff
which activities they need to make use of. The regular users of the Sensory Room are also able to select activities and work through their schedule, using the timers provided and then tidying away

~t tha anA ~Af thair caccinn cn that tha cnanrca ic ranAv far tha navt vicitar inAicrAtinAa that tha chiidante Aara AavalaninA inAananAan~a clille. Eiirtharmara whan ~artAain nininile Arrivia At tha A ~tivia Cancang

Next steps and lessons learnt

Due to the seeming success of the new system so far, a similar set of resources is being developed for our Calming Sensory Room. Now that the pupils and staff have had time to adjust to the new
Active Sensory Room system and resources, additional activity cards will be developed to further enable the pupils to have ownership over their sensory interventions as several individuals have
come to suggest activities that they would like included in the room that are not currently represented in the existing cards — such as using the hula hoops and extra activities for equipment such as

tHham rAaAaAt hAaAvAes AanA FAALLA hAa~e
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Date initiative started: Academic Year 2022/23

Description (What was the initiative?)

The Mega Meet-up initiative involved various engaging activities tailored to the pupils’ interests and needs. It included workshops on sensory-friendly art and craft, social skills games, lego therapy
and opportunities for peer interaction in a supportive environment.

Context (What was reason for developing initiative?)

initiative was developed to create a supportive and inclusive environment where children could interact, learn, and socialise comfortably. It aims to provide them with tailored activities and

workshops that cater to their specific needs while fostering a sense of community and understanding among peers. The initiative also serves to promote acceptance, awareness, and education
about autism spectrum disorders.

Purpose of initiative (What were the aims and objectives of the initiative?)

The aims and objectives of the Mega Meet-up initiative revolve around several key points:
1. Inclusive: Creating an inclusive space where autistic children feel comfortable, understood, and supported.
2. Education: Providing workshops, activities, and talks tailored to their needs to enhance their learning experience.
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Method (What did you do, and how were you going to measure, observe and record outcomes?)

Measuring the aims and objectives of the Mega Meet-up initiative for autistic pupils involve various methods:
1. Participant Feedback: Feedback was gathered through interviews with the children, to gauge their experiences, satisfaction, and the perceived impact of the event.
2. Observohon and Assessmem Pupil mteroc’rlons cmd participation levels were observed and engogemem of the children to assess their mvolvement and comfort.

What happened" (Descrlbe how the |n|t|ahve developed)

The development of the Mega Meet-up involved several key steps:
1. Identification of Need: Recognising the lack of inclusive and supportive environments for autistic children o socialise, learn, and engage in activities tailored to their needs.
2. Curohng Achvmes De5|gn|ng a progrom with a variety of workshops, games, and interactive sessions that are both educational and enjoyable, considering sensory needs, communication styles,

What were the qctuol outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Individual progress in the Mega Meet-up for autistic pupils is shown in various ways:
1. Social Skills: Some children have shown improvement in social interactions, such as initiating conversations, maintaining eye contact, or engaging in group activities comfortably.

2 CAammiinicr~tinn: Dranrace in ~cammiinicAtian clille hae haan Ahcanad inAhiAdinA inArancad varkhal avaraccinn ticinA ~AammiinicAtian tAanle affactivahs AanA ninAarctAanAinA nan_varkhal ~niac

Next steps and lessons learnt

The next steps after a Mega Meet-up include:

1. Evaluation and Reflection: Assessing the event's success by reviewing feedback from participants involved to identify areas of improvement and elements that worked well.
2. Planning for Future Events: Using the lessons learned to plan subsequent meet-ups, incorporating adjustments, new activities, or workshops based on the feedback received.

2 Avii~rAnAce: lleinmA Han inciakhte AninAA frama Hha MAaana MAant oA A AAviA~AtA fFAr At Ar inAlician AnA LA A At AnATn A AF ALFenA

Page 42

anthinm AAi~AAtAnAlL cAttinAe AnA HaA lirAaA~aAAr ~ArnArA AT




(I % National

SECTION Three 1011
\ Autistic

Case Study about an Autistic Individual (1) N Society
Name of individual Use first name, initials or number g
Period of time covered Sept 2022

What support was infroduced? What approaches, strategies, methods were used?

B was given a choice of seats in the classroom, He was unable to access the dining room due to sensory processing difficulties. He was allowed to eat his lunch in class., He

was allowed to stay indoors at break and lunchtime.
B really enjoyed Lego and this was used as a motivator and reward system for . The Ipad was also a reward.

Pen picture of individual before support was introduced including challenges, difficulties etc.

B has a diagnosis of ASC and ADHD. He also presents with SEMH difficulties. B can very quickly become emotionally disregulated when he makes a mistake or if he perceives a
task as too difficult for him . this presents as B becoming non- verbal and also with him kicking furniture, shouting and throwing objects. B will often perceive that tasks are too
difficult for him, on these occasions he will become avoidant. He will shout at other children and 'blame ' them for him not being able to focus. He does this to redirect adults
attention from the fact he is not completing or attempting tasks. B has very low self esteem and will engage in negative self talk, this results in him becoming more prone to
OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

B began to develop friendships with his peers. He no longer required the reward chart fo motivate him to complete tasks.

B responded well to firm boundaries and would complete all set tasks. He was beginning to show development in his self regulation, he would accept help from staff when he
began to feel disregualted. He was able to fransition to some different areas around school. B was able to collect his lunch from the dining room with adult support, he hen ea
s in a safe place around school. B has become more tolerant of others, he has become friends with children he previously had extreme issues with. This in part has been due
fo B developing resilience and self regulation skills with his own emotions. He is also more able to cope with sensory difficulties, his stimming and pulling at his face has

v~ i~AA~AA

Achievements, successes and quality of life outcomes

B has increase his social circle, he has been able to develop friendships with children and is able to maintain them. He is able to complete tasks and has increased self
confidence and resilience when dealing with ' mistakes' when he is completing fasks. Blake will play alongside and with other children, this is sfill very much focused in Bs
preferred activities and special interests. B's behavior has shown improvement at home. Mum has given B his own bedroom and this has reduced incidents with his younger

brother.

Next Steps; transition

B will transition info his year 8 class. .
B will continue to develop relationships with staff. ]
B will continue to develop friendships with his peers

B will continue to fransition to other places in school.
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Case Study about an Autistic Individual (2) N Society
Name of individual Use first name, inifials or number |
Period of time covered September 2023

What support was infroduced? What approaches, strategies, methods were used?

- Time out card - Pastoral intervention - L acts as a teaching assistant in a year 7 class - Primal (8 week support programme on mental health and wellbeing) - Art therapy -
Sensory (uniform/coat adaptations) - Social story for familiarity of rooms/teachers - Aversion to anything medical (IEP updated, shared with staff, provision for lessons such as
Science when these fopic areas arise) - Copy of timetable in 3 separate locations for when she is unsure where she is meant to be.

Pen picture of individual before support was introduced including challenges, difficulties etc.

L struggles with her anxiety and this directly impacts her social, emotional and mental wellbeing. L has sensory sensory difficulties related to the texture of materials and the
temperature of a room. L also has an aversion o anything medical and feels faint when any reference to emergency services, the human body or health issues are dicussed
within her vicinity. In addition, L struggles with change in routines, finding her way around and finds certain subjects difficult fo access. All of these aspects impacts on her

attendance at school.

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

L is now moving around the building with greater ease, and doing so confidently. She is aware of where she can go to access her fimetable if she is unsure of her lessons and
is uftilising this strategy. When L is finding it more difficult fo access a lesson she uses her time out card o see a frusted adult and to help her to self-regulate. L is gradually
becoming more confident in sharing how she is feeling, and does so regularly with certain staff with whom she has identified as key people. L now feels more comfortable with
uniform adaptations that have been made, and more settled in lessons such as Science now that she has an individual plan for when particluar topic areas are coming up.
Lilly has taken her role as a teaching assistant with great maturity, she guides, supports and assists the students in the class and is developing excellent communication,

cAlE INALAF cAA~iAl ALl A A TAA~AAve A ~llle Deinanl e hAlAin A FA A~ | uddda rdvAtAaAniAac A WAl havrdA ma~nnAa~nA~ AnA vAa~ndAdtA hAar cAaATiAl AnaAtAn Al A A A AnEAL AT AT~ ~

Achievements, successes and quality of life outcomes

L has developed greater self-confidence and is engaging in opportunities and group activities with more ease. L has also been more forthcoming with triggers for her anxiety
which has helped staff to put into place more strategies and interventions to support her. L is now attending a greater number of lessons, and has a particular named staff
who attends lessons with her that she finds more difficult. L's attendance is improving and she appears more happy and content.

Next Steps; transition

Conftinued use of strategies and interventions to support L as she progresses through the year. This will be regularly reviewed and contact between school-home maintained
to preempt changes that may cause L increased anxiety. [
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Case Study about an Autistic Individual (3) A Society
Name of individual Use first name, initials or number g
Period of time covered Sept 2023

What support was infroduced? What approaches, strategies, methods were used?

- Time out card - Extra transition time between lessons - Sensory circuit twice a week - Parental engagement - Home visit - Discrete ear defenders - Identified member of staff

for support

Pen picture of individual before support was introduced including challenges, difficulties etc.

G on the outside as a loud and confident student. However, G suffers with anxiety which is mainly displayed mostly at home. G struggles to discuss his emotions, concerns or
worries with members of staff and so it is not always obvious when he is struggling with his anxiety. G's attendance started to dip from September 2023 which coinsided with
the fransition fo the new building. Historically, attfendance has never been a concern for G as he is an eager student who attends school everyday, unless feeling really poorly.

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

As aresult of bespoke strategies and interventions being put into place, G is more forthcoming when he is feeling anxious or worried/concerned about something in particluar
or and upcoming change. G has identified a specific member of staff who he feels he can confide in. This member of staff takes G to the sensory circuit af least twice a
week. This has benefited G hugely and his mental health has improved. G seems happier in himself and is better at self-regulating how he is feeling. G is utilising all
strategies/interventions to manage sensory overload, and has become better adept manage new situations.

Achievements, successes and quality of life outcomes

G is fransitioning between classes well and managing environments that have raised noise levels more effectively. G's attendance has increased and he has a positive
outlook towards situations that bring change.

Next Steps; transition

Confinue to utilise strategies/interventions. Review through the year and maintain parental contact. Respond to changing situations and confinue to be preemptive.
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When will my assessment be?

If this is your first assessment, you can discuss with your consultant when you think you are ready. Once you have been assessed we recommend that you
have an assessment every three years.

You will need to give your consultant at least six months notice of your preferred dates. Once you have agreed dates, you should receive a confirmation
email from the Accreditation admin team and will be invoiced any outstanding fees, which need to be setftled at least four months before the assessment.

If you need to postpone or cancel your assessment let your consultant know as soon as possible. You can read our cancellation and postponement policy
here.

What is the purpose of the assessment?

The assessment helps you to identify what you are doing well and what could be improved in how you support autistic people.

It also provides evidence for our committee to give you an award at Aspiring, Accredited or Advanced level.

What key questions will be considered?

. What key approaches are used to develop autistic people’s social communication and self-reliance, to address sensory issues and promote emotional
regulation and wellbeing?

. How well do staff implement and personalise these approaches when working with autistic people?

. How are personal centred support plans created and reviewed?

. What outcomes do autistic people achieve with the support offered to them?

o What do those who are supported think about how well staff work with them and understand their autism?
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What evidence will be considered?

Individual support plans and case-studies.
Interviews with staff and where appropriate people supported by the provision.
On-line survey of people supported by the provision and/or the family member representing their best interests.

Observation of practice where appropriate and possible.

What paperwork do | need to send in before the assessment?

Three weeks before your assessment you should return:

The Specialist Award Manual with the self-audit, action plan and (optional) the case studies completed.

Key Policy documents related to the provision for autistic people (max. of 5) for example Policies on autism; communication: sensory Issues;
independence; wellbeing; behaviour support; assessment etc.

Visitor guidance for example dress code: documentation required; lunchtime arrangements etc.

Service Prospectus or Brochure.

Please do not expect the consultant to consider lots of paperwork. You need o be selective or provide a summary of key points from documents or
otherwise documents will be left unread and important evidence may be missed.
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How are the views of autistic people who are supported by the provision considered?

Accreditation expects to see evidence that autistic people are actively involved in their support plans and their views are sought and acted upon. This is
commented on in all reports.

In addition, as part of the Autism Accreditation assessment, we send you a link to confidential surveys. These links should be sent out to autistic people and
where relevant to relatives, carers or advocates who represent their best Interests.

Adults over the age of 16: Requirement unless the provision has determined that they lack the capacity to understand and
respond to the survey even with reasonable adjustments in place.

Young people of secondary age (11-16): Recommended and considered good practice unless they lack the capacity to engage in the survey
even with reasonable adjustments in place.

Children of primary age (below 11): Discretionary.

Relatives/carers/advocates who represent the best | Requirement unless the autistic person is over 16, has capacity and do not wish their views to be
interests of individual: represented by others.

It is your responsibility to make sure that the inks are made available to anyone who is entitled to take part without good reason. You should also take
reasonable actions to raise awareness that the survey is taking place for example via your website or through social media. You can also ask autistic people or
their families/advocate to complete the survey onsite using any available device. The survey will still be confidential and cannot be recalled once submitted.

Whilst it is in your interest to actively encourage people to complete the survey, we frust you to act with professional integrity to ensure that the responses
accurately reflect individual’s views without undue duress or interference.
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What reasonable adjustments can | make to enable an autistic person to complete the survey?

There are two versions of the autistic person survey. Where an individual has learning disabilities the easy read version is likely to be most appropriate but you
can discuss this with your consultant.

Reasonable adjustments should be made to support an individual in completing the survey so they are not disadvantaged because of their autism or
another disability.

For example:

o The survey questions could be read out to the individual and their spoken responses recorded on the survey for them
o The survey can be copied and presented in a format that the individual finds more accessible, for example large print, symbols etc.
. Augmentative or alternative communication systems could be used to present questions and obtain responses.

Will | have an opportunity to talk to my consultant before the assessment?

Yes your consultant will offer you a pre-assessment session at least a month before your assessment, either as a visit or a virtual meeting.

At the pre-assessment meeting, they will discuss with you what should be included in the observation timetable and who should be included in interviews.

You should plan a timetable of observations which should be sent to the consultant in a draft format at least a week before the assessment. The
consultant may ask you to make some changes.

As much as possible the observations should provide insight intfo the range of activities typically offered by the provision. In a small provision we would
expect each autistic individual and most of the staff team to be observed af least once, unless there is good reason why this would not be possible. In

a larger provision such as a school we would expect observations to reflect a cross-section, for example each year group, different staff, and a range
of activities.
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How does your assessment start?

The assessment starts with you giving a presentation to the consultant. The presentation should describe key approaches you use to support autistic people
in:

eSocial communication, interactions and relationships.

eFunctional skills and self-reliance.

*Sensory experiences.

eEmotional wellbeing.

You should also include in the presentation how you consult with autistic people (and where appropriate those that represent them) about the support they
receive.

You should identify what you consider to be your overall strengths and next steps.

You may wish to give a pre-prepared presentation or if you prefer answer questions from the consultant on the topics listed above. You can discuss with your
consultant whether the presentation can be given to them when they are on site or whether it would be more practical to present virtually.
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What interviews should | arrange?

Interviews can be conducted face to face, virtually or over the phone. You will need to timetable interviews with:

. Staff who work directly with autistic people to find out about what training and support they have received. This might include recently inducted staff
as well as those who are responsible for mentoring or training their colleagues.

o Staff with responsibilities for delivering particular methods or approaches. For example, therapists or Behaviour Support Co-ordinators.

o Staff with particular responsibilities for assessing, sefting targets and monitoring progress for individual autistic people.

There is only a limited time available to carry out inferviews so please be selective and think about who would be best informed to answer key questions.

Staff can be interviewed in small groups as this can be highly productive and an effective use of time. These could be grouped around a specific topic for
example Professional Development; Therapeutic approaches; Behaviour Support etc.

Provide a brief description of the role of the person being interviewed in relationship to provision for autistic people.

Discuss with the consultant the feasibility of interviewing autistic people. You can also ask your consultant whether any interviews with relatives/carers or
advocates should be arranged. The consultant may not consider these necessary if survey feedback has been obtained.

People being interviewed over video should not record the interview. However, the consultant may wish to record the session to help them write the report.
Recordings will only be used to write the report, stored securely, and deleted after the report has been written.
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What personal support documents will the consultant need to access?

The consultant will need o review a sample of person centred support plans. They can do this during a visit but in order to reduce time spent on site we ask
for you to email them. All reasonable steps will be taken to keep emailed documents confidentially stored and they will be deleted once the report has
been completed. However, if you prefer you can send copies with personal details removed.

Depending on the size of your provision, a sample will normally be around 10 to 15 plans representing a cross-section for example from different school year
groups; from different residential properties. The consultant may ask for you to send more plans following the initial sample.

You may also provide the consultant with summative qualitative and quantitative data that shows outcomes achieved by the school or service in
relationship to autistic people for example reduction in the use of physical interventions; summary of survey results conducted with autistic people etc.

Safeguarding autistic people

Consultants and moderators have professional expertise in the field of autism and are DBS checked. However, they should not be asked to carry out
regulated activities as defined by the Disclosure and Barring Service, should not be left alone with a child or vulnerable adult or asked to give specific,
detailed advice on how to support an individual.

Accreditation is not a safeguarding authority and will not investigate a safeguarding concern or an allegation against a member of staff as this could
jeopardise a subsequent investigation by the local authority or the police.

If abusive practice is directly observed by a representative of Accreditation during an assessment then it will be referenced in the assessment report and will

impact on what level of award is given. It will also be reported to the designated safeguarding lead and when considered necessary directly referred to the
appropriate authorities.

In keeping with our framework of best practice, we expect provisions to employ behaviour support methods which are proactive, preventative and non-
restrictive.. We would only expect to see restrictive physical intervention used in emergency circumstances and under strict controls. Where this is not the
case restrictive interventions may be considered a safeguarding concern

Whilst the focus of our assessments is on autistic specific approaches we expect that such approaches are delivered within the
context of a service meeting statutory expectations regarding the safeguarding and wellbeing of children and vulnerable adults.
For this reason, the assessment findings are triangulated with survey results and the outcome of the most recent statutory
inspection. You can find out more about this here.
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Social communication, interactions and
relationships

Functional skills and self-reliance

Sensory experiences Summary of the assessment
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Assessment Findings - completed by the Assessor Society

Key outcomes identified from personal support documents and staff discussions:

Each autistic pupil’s personal preferences, skills and strengths in communicating and socially interacting with others are routinely recorded on pupils one-page profile, which pupils review
each term alongside their form tutor. During discussions, staff described the importance of identifying pupil’s likes and interests so that clubs/activities can be offered to provide more
social opportunities for pupils. The individual challenges that each autistic pupil may experience in communicating and socially interacting with others are also recorded. Where
appropriate, these may be record on pupils’ individual support plan (ISP) or, for a small number of pupils, on their risk assessment.

Practical strategies and approaches used to support each autistic pupil in their communication and social interaction are identified and shared on their ISP and one-page profile. During
discussions, staff shared how they routinely review strategies alongside members of their form, and where appropriate families, to ensure that the information recorded is a true reflection
of their support needs.

Support provided to each autistic pupil to support the development of communication and social interaction skills are regularly reviewed with the autistic pupil and their circle of support
so that changes can be made, if necessary, and positive outcomes celebrated. All pupils have an ISP which, where appropriate, contains targets in communication, linked to long term
outcomes on pupils’ EHCP plan.

During interviews, staff were confident in talking albout how they support autistic pupils in their communication and social interaction and discussed the progress which has been made.
Staff shared examples of the development of social communication and community links as a result of pupils accessing a variety of lunch time and after school clubs. Staff discussed a
range of examples of pupils developing peer groups as a result of these clubs, with a large number of pupils now accessing the inclusive coaching academies, hosted each night at the
school’s facilities.

During interviews, staff also described the considerations made when designing the new school site, to ensure that there were places for pupils to spend time in each other's company
including common rooms, social seating and community spaces, such as the library. Staff also discussed the planned developments including the reinfroduction of the shelters, requested
by pupils, for pupils to be able to access the outside spaces when it is raining.

A large number of case studies, which were shared by staff during the assessment, described a number of personalised approaches to support individuals in their communication and
interaction and a range of positive outcomes achieved as a result of this support. Positive outcomes evidenced through case studies included the development of peer relationships,
increase in social circles, and the development of social skills as a result of interventions which include the breakfast club, cricket club and mega meet up (Case study initiative 1). During
an interview, one staff member described the positive outcomes achieved as a result of developing a positive relationship with a previous school refuser through basketball, with the
young person now accessing school and additional social opportunities in school and community clubs, hosted at the school.
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Assessment Findings - completed by the Assessor Society

Key outcomes identified from observation/review of key activities:

Within all observations, autistic pupils were supported to understand what was being communicated to them by staff modifying their spoken language. Where staff were questioning
pupils as part of lessons, staff broke down questions and differentiated their language to ensure pupils understood what was being asked of them.

Within all observations, where appropriate, autistic pupils were supported to understand what was being communicated to them by staff using bespoke strategies and visual supports.
Although all pupils and staff communicated using spoken language during observations, staff have visual supports on all key resources within rooms and some pupils also have personal
systems which allow an alternative form of communication, particularly when they need to communicate that they need a break. Within practical lessons, such as DT, forest school, PE
and science, staff effectively used demonstrations to support pupils to understand what was expected of them.

Within all observations, each autistic pupil was supported to express their views, feelings and wants verbally and, where appropriate. by having access to bespoke resources or tools, as
required. Where appropriate pupils have a number of visual resources on the desks, or accessible within their personal diary, including 5-point scales and traffic light systems, which were
used within some observations as a noise level chart, regulation scale and confidence chart. Within the sensory spaces, staff have created a number of resources which enable pupils to
make and communicate a choice with regards to their regulation.

Within all observations, pupils were supported to have positive social interactions with staff, their peers and members of the community. Evidence shared during the assessment
demonstrated the wide range of community activities which pupils have access to as part of the curriculum, including regular trips into the community, and participating in a large
number of community events. The school’'s environment, particularly the common rooms within the alternative provision and sixth form, provide both opportunity and purpose for pupils to
practise and develop social skills alongside their peers, participating in social games and activities whilst within a safe and predictable environment.

Within lessons, pupils were supported to take part in structured and purposeful social skills activities which were planned into form times and lessons. The large maijority of lessons visited
during the assessment included opportunities for pupils to socially interact with their peers and participate in group work and other opportunities to work collaboratively. Form times
appear to be used effectively by staff, with members of the year 7 team describing the social game sessions which take place on a weekly basis with a clear intention around pupils
developing key communication skills.

During observations, staff facilitated opportunities for pupils to take part in social activities which they appeared to find enjoyable, relaxing and rewarding. The school offer a wide variety
of clubs at lunch, some of which were visited during the assessment. Clubs are based around the likes and preferences of pupils and so provide opportunities for pupils to interact and
develop relationships with peers who have similar likes and interests. Within the base provision, staff have created additional areas and an element of the timetable which aims to provide
social opportunities for pupils, based around their needs, interests and likes, including computer games, crafts and other games.
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Assessment findings - completed by the Assessor Society

Key outcomes identified from personal support documents and staff discussions:

Each autistic person’s personal preferences, skills and strengths in functional life skills and independence are recorded on their one-page profile and ISP. Challenges that each autistic
person may experience in functional life skills and independence are also recorded on pupil’s risk assessments and ISP, linked to relevant targets.

Practical strategies and approaches used to support each autistic pupil in becoming more independent and developing daily living skills are identified and shared on pupil’s personal
documentation. The school captures pupil’s independence levels from initial documentation and transition booklets, completed by pupils in their year six provision. When joining the
school ‘A PASSport fo Movement’ is used by the school to explore the independence levels, communication needs, competition levels/tolerance and sensory needs of pupils. The
document is completed during pupil’s initial transition and staff described how it is used to inform individual pathways and key needs in relation to functional skill such as changing.

The support provided to pupils to help them to develop key independence and daily life skills is regularly reviewed with the autistic pupil and their circle of support so that changes can
be made, if necessary, and positive outcomes celebrated. During interviews, the school described how they use the EHCP review process to identify key independence skills with a focus
on the pupil's destination. The school have a career’s advisor who works with the school around 3 days each week to provide individual support and advise. The school have also
recently appointed a preparation for adulthood lead, who is reflecting on the curriculum, from year 7, to ensure that pupils are empowered to make decisions about their futures. During
an interview, the sixth form lead shared the adaptations made to the sixth form curriculum to ensure that it is destination focus, supporting pupils to identify and develop skills so that they
a prepared to work in a specific industry.

During interviews, staff were confident in talking about how they support autistic pupils in becoming more independent and developing daily life skills and a range of positive outcomes
which have been achieved. During the assessment staff shared a wide variety of transition resources which are used by the school to gather information on pupils prior to arriving at the
school. As part of the process, staff share transition resources and virtual tours with schools and families, enabling them to provide additional support through transitions. Staff also
described plans for the new 3d tour of the site, which will be available for the next pupils to use during their fransition,

During interviews, staff shared a variety of resources which have been developed to support autistic pupils to access activities independently, including resources which have been
developed, linked to sensory circuits, which have been shared nationally with services. During interviews, staff shared the positive outcomes and development of functional literacy skills
as a result of infroducing a whole school phonics programme, which is delivered 4 mornings each week. Staff shared the latest data, downloaded from the programme, which evidence
the development of functional literacy skills as a result of the predictable programme, accessed through an online system. Staff also described how the programme focuses around the
likes and interests of pupils, making the programme more authentic, engaging and motivating.

Case studies describe personalised approaches which have been implemented to support individuals to become more independent and develop daily life skills. During the assessment,
staff shared a number of case studies, including data and photographic evidence of the school's successful year 11 work experience programme and the preparation for adulthood
framework which is used to inform strategies and support. Staff also shared a number of positive outcomes achieved by pupils, fransitioning onto colleges and employment equip with
the skills needed for their next steps.
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Key outcomes identified from observation/review of key activities:

Within all observations, autistic pupils were supported to understand what was going to happen now and what they were required to do next by activities and tasks being presented
within a structured framework, reinforced by visual prompts. The school have a graduated approach to visual supports, with pupils in the base classes and alternative provision classes
having a visual daily timetable, lesson schedule and now and next boards. All classes across school had a consistent visual lesson breakdown which shared the structure and content of
the lesson, and where this was done well in the majority of observations, staff explicitly referenced the schedule at the start of the lesson and during transitions. Where practice could be
further developed, in a small number of observations, staff should reflect on how they actively use the lesson schedule to reinforce transitions between tasks. Staff working outside of
classrooms, in PE and forest school, should also review the visual systems in place, updating the visuals to reflect the activity rather than just using the universal symbols.

Within all observations, where appropriate, autistic pupils could access non-verbal prompts and reminders to help them complete each step of a task as independently as possible.
Alongside the lesson breakdown, each lesson visited had a “We are learning...” on display at the front of each class. Staff also evidenced how Google classroom is used to share class
work and information, particularly in maths, so that pupils can access their work online as required.

The school's environment is set up to enable autistic pupils to carry out tasks and navigate the building independently. During a tour of the school, staff described the adaptations made
to corridors and classrooms to support pupils to be independent when transitioning around the school. Classrooms are visually structured and any resources pupils may need are clearly
accessible and signposted with visuals. The signage across the site has also been introduced in a consistent way, with every door containing a consistent sign and also key visuals to
support with navigation. During observations within classrooms and at lunch, staff appeared to have high expectations on pupils collecting and managing their own equipment, using
the visual systems in place to do this independently.

During observations, staff appeared to provide the right level of support to enable each autistic pupil fo experience a sense of completion and success whilst helping them develop skills
of self-reliance and resilience. When pupils were completing independent work, staff were on hand to offer varying levels of support, verbal feedback and, where appropriate,
prompting. In one observation, staff supported pupils by providing sentence starters on a whiteboard and in another staff were supporting pupils to use search functions independently.
Across classes, staff appear to have high expectations on pupils’ levels of independence and engagement, particularly when participating in independent work.

During all observation, autistic pupils were supported to actively express preferences, make choices and take decisions. During observations in classes, pupils were offered various
opportunities to make choices on how they would like to complete tasks. During forest school, pupils had a free choice of activities which staff described was an important aspect of the
provision. In some classes, where appropriate, pupils have choice fime at the end of each session, which is based on their personal preferences and pupil’'s pathway, whereas in other
classes, pupils had the choice on how they would like to complete tasks, on whiteboards, paper or laptops.

Throughout observations and discussions with staff during an environment walk, staff shared how they aim to provide regular opportunities for pupils to consolidate and develop daily
functional skills. The school have an independent living room and salon which are used to support pupils to develop key life skills in preparation for adulthood. Staff also described how
they encourage pupils to access their community by developing key life skills, with sixth formers able to access the community during lunch time. Where particularly good practice was
observed, within a functional maths lesson, pupils were supported to develop key life and functional skills, including time keeping related to supermarket opening times and weight,
comparing to food produce.
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Key outcomes identified from personal support documents and staff discussions:

TThe school have a sensory team who work in a graduated way across school to inform the sensory spaces and the environment. During the assessment, the team described how they
have informed and developed the key sensory areas and associated resources to ensure that they are accessible to pupils.

Sensory experiences and activities which have a positive impact on each autistic pupil are identified and recorded on their one-page profile and ISP. Pupil’s ISP, which are developed
alongside pupils, reference pupils’ sensory motivators, sensory distractors and sensory stressors. Self-regulation information is also included on pupils one-page profiles and risk assessments,
where appropriate. Challenges that each autistic pupil may experience in sensory processing are also recorded on their ISP document and one-page profile, which is shared with all staff
to inform their planning. During discussions, staff shared how these documents are regularly reviewed by pupils to ensure that they are a tfrue reflection of their current likes and
dislikes/aversions.

Practical strategies and approaches used to support each autistic pupil in regulating sensory input are identified and shared on pupils personal documents. Across school, pupils are
encouraged fo manage their own sensory needs and regulation tools and staff discussed the use of the specialist spaces to provide regulation opportunities outside of class. In some
classes, staff have also infroduced some private workstations for pupils, where they have identified that they would benefit from this approach.

Support provided to each autistic pupil, in supporting them to regulate sensory input, are reviewed with the autistic pupil and, where appropriate, their circle of support so that any
changes can be made, if necessary, and positive outcomes celebrated. Staff described how sensory resources are reviewed regularly by the sensory leads to reflect on the effectiveness
of the sensory supports.

During interviews, staff were confident in talking about how they support autistic pupils o regulate sensory input, and the progress which has been made as a result of this support. During
interviews, staff described how they teach pupils about self-regulation, including how they can access appropriate resources and activities. Staff also described how they support pupils
in lower school to explore what works within the sensory circuit spaces, supporting them to take ownership of their own sensory circuit, facilitated by trained staff.

During interviews, staff described how they are frialling the use of a new assessment tool, A SECRET, which will further support staff to review the function of sensory behaviour with a
clearer reflection on the environment. The school's deputy head is also engaging in a research project, as part of a PHD, which is based around exploring how an exercise system can be
used by pupils to gain sensory vestibular and proprioceptive sensory feedback, using only one piece of equipment. In interviews, staff gave examples of adaptations which have been
made to the environment around pupil’'s needs. Staff shared an example of how they have supported one pupil, who finds unpredictable smells a barrier fo entering rooms, by
infroducing air fresheners into the science labs to ensure it was a consistent environment to enter each lesson.

Case studies, shared during the assessment, describe personalised approaches which have been infroduced to support pupils to regulate sensory input. During interviews, staff also
shared projects which they have been involved in, including developing more accessible resources for the Youth Sports Trust's sport sanctuary initiative, with the resources developed by
the school’s sensory team being shared at a national conference with other WELL schools.

Another case study, attached to this assessment report, evidences the careful considerations which were made to the school environment, particularly within the DT and construction
spaces, with staff using decibel readers and research articles to ensure that the room was kept as low as possible.
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Key outcomes identified from observation/review of key activities:

Within all observations, autistic pupils had access to sensory activities which they appeared to find enjoyable or relaxing. When moving to the new site, the staff understood the
importance, and planned in, designated areas in which pupils could access regulation activities, including dark rooms, sensory rooms and sensory circuit rooms. Within lesson
observations, pupils were observed accessing fidgets, putty and individual sensory tools which they have identified as supporting them to concentrate and regulate. In some classes,
staff made a sensory box accessible to pupils to access sensory tool’'s whilst in their lesson. Although pupils chose to engage with these communal tools in some classes, staff should
ensure that there are systems in place so that the tools being accessed by pupils are regularly reviewed to reflect on theirimpact, and potential negative impact on pupil's attention.
Where tools are needed by pupils, staff should encourage pupils to take ownership of these and carry these around school, removing the need for the communal boxes.

Within all observations, autistic pupils were supported to tolerate a range of sensory experiences within a safe and secure context. Careful consideration has been given to the school
environment, the colours and layout of rooms to ensure that they are consistent, low arousal and visually structured. The school have a flexible approach to school uniform whilst still
having high expectations on pupil's appearance.

During observations, autistic pupils appeared to be supported to regulate sensory experiences which could interfere with what they are trying to do or cause them discomfort. Within
lessons, pupils had access to personal sensory equipment, such as ear defenders, individual desks and in some classes, specific workstations which have been introduced by staff. Within
PE, staff used the end of a Zumba session to teach pupils breathing and regulation strategies, supporting pupils to practise regulation strategies which could be fransferred and support
them within other lessons and outside of school.

The environment around school has been developed to support autistic pupils to access learning within low arousal and structured teaching rooms. When designing the rooms, each
room was developed with a consistent teaching wall, including large storage units, white boards and an interactive screen. Careful consideration has also been given to the colour
schemes used across school and visual signage. In some of the more spacious classrooms, staff have introduced sensory areas which included gym equipment in French, reading corners
in English and workstations in Maths. Due to the size of some classrooms, and the spacious corridors, pupils were observed using a range of specially developed spaces for movement
and regulation. With the ongoing development of the school’s environment, the school discussed their plans to introduce even more regulation spaces into classrooms and onto
corridors, alongside the already infroduced and well used resources.
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Key outcomes identified from personal support documents and staff discussions:

The school’s behaviour and wellbeing team work with a cohort of pupils to provide proactive and reactive support. The team use a number of the school’s resources, including the oasis
room, quiet study rooms and other designated safe spaces to provide interventions for pupils. During discussions, staff described the positive outcomes achieved by the team, particularly
using the school’s sport facilities to engage pupils in physical activity for regulation or as part of a mentor programme. The team also described how they use a range of data streams to
identify pupils of concern and also to review progress, including attendance, engagement levels and data recorded on Arbour. The school have a counsellor and an art therapist who
are hosted on site each week. During discussions, staff described how the counselling team work as part of the school’s graduated response, which is managed by the head of year
groups and the behaviour team who regularly meet to reflect on and inform support. During interviews, staff described how the specialist services have worked directly with 93 pupils so
far this academic year, with staff sharing a number of verbal case studies of positive outcomes achieved by pupils. The positive impact of these specialist services was also referenced by
pupils in survey responses.

Person-centred plans focus on the wellbeing and quality of life of each autistic pupil and actively reflect their likes, dislikes and what matters to them. Pupils individual support documents
also identify factors that might cause them to become anxious, stressed or upset. During interviews, staff described how pupils have the opportunity to regularly reflect on their likes and
preferences alongside familiar staff when reviewing their documents and as part of form time sessions. During interviews, form tutors described how pupils complete a preparation for
adulthood work booklet through the year, supporting them to reflect on their likes and interest and how this could be linked to future employment.

Practical strategies and approaches used to support each autistic pupil in maintaining their emotional well-being, self-esteem and safety are identified and recorded on their one-page
profile and, where appropriate, their risk assessment. Some pupils also have personalised 5-point scale documents and resources which support them to identify and communicate their
personalised strategies and approaches. Support provided to each autistic pupil to help them maintain their emotional well-being and to ensure that they are engaged in a range of
rewarding and meaningful activities are regularly reviewed with the pupil and their circle of support so that any changes can be made, if necessary, and positive outcomes celebrated.
During the assessment, staff shared a range of positive outcomes achieved by pupils which were evidence through celebration books. Staff also described how they use assemblies and
form times to celebrate positive outcomes achieved by individuals or classes as a school community.

During interviews, staff were confident in talking about how they support autistic pupils to maintain their emotional well-being and self-esteem and to take part in a range of rewarding
and meaningful activities including those that develop their social inclusion. Class staff described how PE lessons particularly aim to support pupils to access physical activity at a range of
different levels, so that it can have a positive impact on their mental health and wellbeing. The various trips, which were discussed during the assessment, also reflects the school’s high
expectations of pupils having the opportunity fo encounter new experiences, with some pupils at the time of the assessment working with a community in Kenya. Staff also describe the
impact of a mental health first aider training which has been delivered to 100 members of the school community, including around 40 families. Staff discussed the positive impact of this
fraining, including reducing the stigma around mental health and increasing the proactive identification and support

Case studies, shared during the assessment, described personalised approaches to support individuals in helping them maintain their emotional well-being and self-esteem and the
positive impact this has had on their quality of life. Through interviews, staff described the development of some pupils’ engagement levels in education, particularly through the work
done by the additional provision in developing an environment which places even more of an emphasis on regulation and being ready to learn.
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Key outcomes identified from observation/review of key activities:

During all observations, within planned classrooms and incidental observations on corridors, pupils presented as feeling safe and calm. Proactive and preventative strategies are in place
to avoid anxiety, confusion or distress from occurring or escalating and pupils were regularly choosing to take a break if this was needed. Restrictive practices were not observed, and in
interviews, staff described how these are only used as a last resort under the strictest controls and extreme circumstances.

Across school, pupils were supported to understand and regulate their emotions using the whole school 5 point scale approach. Pupils are supported to take ownership of their own 5
point scale by having a copy of their chart within their diary, whereas within the base classes, alternative provision and year 7 provision, pupils have 5 point scales displayed on their desks
which they could interact with during lessons. Where particularly good practice was observed, in an alternative provision class, staff starfed the lesson by exploring an emotion, adding
post-it notes to a picture, identifying what an emotion means to them and sharing it with their peers. In one class visited, pupils have created personal stress scales which they have
developed and kept on display within their form room, and in other classes pupils have created personal 5 point scales which are kept in their personal development books. To further
build on this piece of work, the school may consider infroducing a similar document within pupils’ diaries, with the aim of encouraging pupils fo take more ownership and actively use
their own personalised 5 point scale

Within all observations, pupils were treated with dignity, status and respect and were provided with meaningful positive feedback which appeared to boost confidence, self-esteem, and
self-worth. During a yoga/mindfulness session, staff supported pupils to reflect on their strengths and a positive mindset, encouraging pupils to have positive affirmations about the day.
During all observations across school, pupils appeared to have positive and supportive relationships with staff, which was particularly observed in the alternative provision and year 7 base
classes, where staff aim to develop a strong and consistent foundation of support.

In all observations, autistic pupils were engaged in a range of activities which they appeared to find enjoyable. Lunch clubs visited during the assessment were informed by the likes and
interests of pupils and were well attended by pupils from across the year groups. Within lessons, staff used a range of interactive teaching approaches, which appeared to engage and
motivate pupils in there learning, and was particularly evident in the nurture based classes.

In all observations, pupils were encouraged to enjoy the challenge of frying out or learning a new activity or skill. Within PE, activities were differentiated to ensure that pupils
experienced success and in classroom-based lessons, staff regularly differentiated tasks so that pupils could experience success. The various trips which are ongoing at the school, is
testament to the school’s high expectations of pupils having the opportunity fo encounter new experiences. During the assessment pupils and staff discussed managing a scoreboard at
the UK golf open, volunteering at the commonwealth games and Olympics, attending the special Olympics in Berlin and visiting Kenya to support communities with building projects.
Throughout all observations, autistic pupils were supported to achieve a sense of completion and achievement. Staff described how pupils, particularly in sixth form, are proficient
learners, who have developed key independent study skills and are encouraged to self-assess work. For other pupils, positive outcomes included gaining work experience, increasing
engagement and increasing attendance, all of which are tracked by the school.

The school’s environment is maintained and adapted to support autistic people to self-regulate and have spaces to go when they feel anxious. The school’s alternative provision has
been developed to support pupils to develop a positive and consistent relationships, having previously experienced breakdowns in school placements. During discussions and a learning
walk, staff evidenced how they have adapted the alternative provision and year 7 base classes to ensure that pupils feel safe and secure.
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Survey ratings

Version 1 Version 2
Number surveyed Number of responses Number surveyed Number of responses
251 106
Question No Sometimes Yes Question | do not Poor. Ok but could Good Excellent
know. be better.
The help | get is good. 3 18 85 The support | get is:
Staff know what | find hard 3 40 63 Question I do not Never Sometimes Often Very often
and what | am good at. know.
Staff ask me how best 7 30 69 Staff understand my skills, challenges
they can help me.. and what my autism means to me.
.Staff hélp me to do things 6 31 67 Staff ask me about how best to
in my life that | want to do. support me and act on what | tell
them.
Staff help me do things that | enjoy
Who filled in the form? Number doing and what are important to me.
Staff help me to set and achieve
| did by myself. 98 important goals in my life.
| did with support. 4

A friend or family
member.

A member of staff. 1
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Comments included in surveys:

1 ljust need help with a few subjects but not many subjects some subjects | can do by myself! Thank you from #######

2 they really help me when i am upset .

3 staff and teachers look after me well and they help me

4ilike dis school it good i like footbull and pe the best :>

51 am mixed the school helps but it is not the shcool for me the staff or nice but not all the time they or helpfull.

6 | love my arts and crafts club.

7 the support here is alright.

8 The Teachers Do A Good Job Thats All | Can Say Really

9 The support i getis amazing and All my teachers are giving me a brighter future From ####

10 not many subjects some subjects i can do by myself i do not need help with some subjects i can do alone without any help or support in music and geography english pe and
maths and re i do need help and suopport yes and no because i have autism adhd and dyspraxia and i only found out when i was a baby from my doctor that i had adhd
dispraxia and really hate getting angry at both school and home i need more help support and effort at home and in school because me my mum and my dad and me have
dispraxia adhd and autism at home and at work sometimes i argue with my sister not all the time just sometimes sorry this is a biggish email survey report but i have to tell you this

Additional relevant information:

In interviews, staff described how autistic pupils are actively engaged in determining how they are supported, what activities they take part in and what goals they are working fowards
according to what is appropriate for their age and capacity. During discussions and a presentation delivered by staff, staff emphasised their aim of creating ‘leaders of tomorrow’. All
pupils are encouraged to regularly review their documents alongside familiar staff, to ensure that they are a true reflection of their current likes, dislikes and support needs.

The school have a school council which is made up of representatives from each class. During interviews, staff shared a number of projects which the pupils have been involved in
including creating behaviour expectations for classes, focusing on relationships, organisation, resilience and being ambitious. Staff also described how the head boy and head girl interview
the year 11 school council reps, providing an opportunity for them to practise a key skill in preparation for adulthood.

Feedback from autistic pupils, which was obtained from 106 completed surveys, evidences that the large majority of pupils (80%) feel the help they get is good, with 17% feeling this is
sometimes the case and 3% noting that this is not the case. In the large majority of responses, pupils feel that staff know what they are good at and find difficult, how best they can be
supported and help them to do things which they want to do in their life. Although the majority of responses were positive about the school and their support, the largest number of
negative responses were left when pupils were asked about how staff ask them how best they can help me (7%) and how staff help me to do things in my life that | want to do (8%).
Although in interviews the school evidenced how they do this for pupils, staff should further consider how this support is made clear to the pupils, particularly the role of the one-page profile
and careers advisor. 57 comments were left by pupils which can be found in the box above.
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Survey ratings
Number surveyed Number of responses
251 97
Question Poor Ok but could | Mostly good | Always good
be better.

The support my relative is given is... 1 6 19 71

The understanding that staff have for my relatives autistic needs is... 2 2 20 73

The way | qm kept informed and asked my views about how my relative is 3 12 95 57

supported is...

The advice | get from the service on how to help my relative is... 2 12 22 61
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Assessment findings - completed by the Assessor

Comments included in surveys:

1 Great school No complaints whatsoever

2 Fantastic school with supportive and caring staff, always wiling to go the extra mile in order to support and create an environment that mets my child’'s needs.

3 I couldn’t ask for more support for my child, you all go above and beyond and are more than understanding of ####'s needs.

4 Amazing school with amazing staff, whose priority is the total well being of the children. Nothing is too much trouble and | especially love that all students are included no
maftter what their abilities.

5 An outstanding provision with outstanding support for young, autistic people!

6 My child has thrived through the level of understanding, support and patience given to my child since attending Clare Mount. All staff have been outstanding and any
questions or worries myself or my child has had, has been responded to and dealt with. The staff have supported my chid with his health as well as his education, it is evident they
want all the children to thrive.

7 Clare Mount Specialist School Is an amazing environment for my son. He feels safe, supported and is learning new things everyday to prepare himself for life. Nothing is too
much frouble for the staff including the administration staff they are always happy to help. | could not speak more highly of the school and everyone involved in the running of it.
You can see in the children's faces what a good school this is.

8 Excellent school

Additional relevant information:

* In interviews, staff described how family, carers or advocates are supported and involved where appropriate to do so. The school provide a range of training opportunities for families,
including training led by school professionals and external professionals. During interviews, staff described the impact of a mental health first aider training which has been delivered to 100
members of the school community, including around 40 families. Staff discussed the positive impact of this fraining, including reducing the stigma around mental health and increasing the
proactive identification of support. Staff also shared feedback from families which evidenced the impact the training had had on their understanding of autism and mental health.

* The school host a family welcome event for all new families joining the school. Staff described the positive impact of the event in intfroducing the school’s systems. The school also host a
number of different events throughout the year, including an event where care providers, colleges and other services are invited into school to support families and pupils to make
informed choices about their next steps.

* Feedback from family members, evidences that the large majority of families feel the support that their relative is given is good or always good (93%) with 6% feeling this was ok but could
be better and 1 person stating that this was poor. 96% of families stated that they feel staff always or mostly have a good understanding of their child’'s needs, with 85% feeling the way they
are kept informed is good or always good and 86% feeling the advice they get from the service is good or always good. The large majority of the 37 comments left on the survey, found
above, were positive about the impact the school had had on them and their child. Although the majority of comments were positive, three comments left on the survey stated that the
school would benefit from reviewing the communication systems in place for family members. The school may benefit from reviewing the communication systems in place for families,
reflecting on why these three family members felt that this could be improved. It is also noted that one parent felt that ‘Staff appear to be employed without any special education
fraining’.
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and relationships:

Topic What the provision does particularly well: What the provision could develop further:
* Evidence shared during the assessment demonstrated the wide range of
community activities which pupils have access to as part of the

Social curriculum.

communication,  Positive outcomes, evidenced through case studies, included the

interaction development of peer relationships, increase in social circles, and the

development of social skills.
¢ The large maijority of lessons included opportunities for pupils to socially
interact with their peers and participate in group work.

Functional skills and
self-Reliance:

* The school’s functional literacy programme has led to positive outcomes
for pupils across school.

* 'A PASSport to Movement’ is used by the school to explore the
independence levels, communication needs, competition
levels/tolerance and sensory needs of pupils

* Across classes, staff appear to have high expectations of pupils’ levels of
independence and engagement, particularly when participating in
independent work.

* Consistent lesson schedules were used in all classes across school.

* Where practice could be further developed, in a small number of observations,
staff should reflect on how they actively use the lesson schedule to reinforce
fransitions between tasks.

* When moving to the new site the staff understood the importance, and
planned in, designated areas in which pupils could access regulation
activities, including dark rooms, sensory rooms and sensory circuit rooms.

* Where sensory tools are needed by pupils, staff should encourage pupils to
take ownership of these and carry these around school, removing the need for
the communal boxes in classes.

Sensory e Careful consideration has been given to the school environment, the

experiences: colours and layout of rooms to ensure that they are consistent, low arousal
and visually structured.
* The alternative provision provides an alternative environment which « Staff should continue to explore how the 5 point scale could be a more active
supports pupils to re-engage back in education. resource, as seen in the maths room, with the aim of support pupils to take more
* Within all observations, pupils were treated with dignity, status and ownership of their regulation.

. respect and were provided with meaningful positive feedback which

Emotional )

wellbeing: oppeorgd to boost confidence, self-esteem, and self-worth.
* There is a graduated approach and response to mental health support.
On top of the school-based systems, pupils have the opportunity to access
specialist support from a counsellor and art therapist.
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Topic

What the provision does particularly well

What the provision could develop further

Consultation
with Autistic
People:

¢ Pupils are encouraged to play an active role in the school’s review
processes.

¢ The school council provides a purposeful forum for pupils to share their
thoughts, feelings and impact the development of the school.

* Feedback from autistic pupils, which was obtained from 106 completed
surveys, evidences that the large maijority of pupils (80%) feel the help they
getis good, with 17% feeling this is sometimes the case.

* Although the majority of survey responses were positive about the school and
their support, the largest number of negative responses were left when pupils
were asked about how staff ask them how best they can help me (7%) and how
staff help me to do things in my life that | want to do (8%). Although in inferviews
the school evidenced how they do this for pupils, staff should further consider
how this support is made clear to the pupils, particularly the role of the one-page
profile and careers advisor.

Consultation with
the Families, Carers
and/ or Advocates
of Autistic People:

¢ Families have the opportunity to access a range of onsite training and
support. A large number of family members have access mental health
first aid fraining.

* Feedback from family members, which was obtained from 97
completed questionnaires, evidences that the large majority of families
feel the support that their relative is given is good or always good (93%).

e Three comments left by families stated that the school would benefit from
reviewing the communication systems in place for family members. The school
should consider reviewing the current communication systems in place for
families, reflecting on why these three family members felt that this could be
improved.

Other areas:

* The school shared a large number of case studies which evidenced the
positive outcomes achieved as a result of initiatives and support for pupils,
with only a small number included within this report.

» Work related learning and careers work has had a significant and
positive impact, evidenced through the school’s destination data. The
school’s independent careers advisor is on hand to support pupils in
preparation for their next steps.

* The various trips which are ongoing at the school is testament to the
school’s high expectations of pupils having the opportunity to encounter
new experiences.

* The school effectively use sport to support pupils fo develop confidence,
social skills and community links.

* The school’s library is an authentic and positive space used by pupils
throughout the day.

¢ The school offer free fraining in autism, sensory and behaviour to all
schools within the Authority.

* The school may consider combining the one-page profiles and individual
support plans (ISP), and potentially giving more ownership to pupils by encourage
them to carry this document around within their diaries,
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SECTION Five

Committee decision — to be completed by the
Quality Manager

Next Steps
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What happens at the end of the assessment?

At the end of the assessment, the consultant will arrange a meeting fo give you verbal feedback.

The consultant will feedback on what the service does well and what it could consider developing further. The consultant will also summarise
findings from the surveys.

The consultant cannot comment on whether you have met the criteria for Aspiring, Accredited or Advanced stafus as this is not their decision.
The consultant will complete an Assessment report which will be submitted to the Accreditation Awards committee.

Within a month of the completion of the assessment you will be informed by email of the Committee decision- whether you have been
awarded Aspiring, Accredited or Advanced. This will be based on our award criteria.
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SECTION Five
Committee decision and next steps - completed by the Quality Manager

Committee decision: Date of committee decision:
Advanced 19/04/2024
Comment:

The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with
good autism practice. They can adapft these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences and
challenges.

Each autistic young person develops skills in communicating and socially interacting with others. They become more confident in carrying out tasks independently and in being
empowered to make their own choices which helps them to have greater control and self-autonomy in their lives. They enjoy an increasing range of sensory experiences whilst
developing regulation strategies to help them avoid sensory overload.

Support enables autistic young people to take part in activities which are purposeful and engaging and which promotes their emotional well-being and social inclusion.
Proactive and preventative strategies are employed to help each autistic individual avoid anxiety or distress and to help them understand and regulate their emotions.

The Committee also considered the positive feedback from surveys as well as specific strengths highlighted in the report. Innovative work such as the creation of purpose
designed Design and Technology rooms and the ‘mega meet up’ as well as the significant outcomes achieved from individual support programmes were evidenced from
case studies submitted by the school.

Whilst some relatively minor areas for development are identified the Committee consider that these are under the realm of building upon existing good practice and do not
detract from what the school is already achieving in terms of positive outcomes. The Committee therefore conclude that the school should be given an Advanced award in
recognifion of a high standard of consistency and quality. Congratulations for demonstrating standards of excellence in supporting autistic young people.
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Maintaining and progression

Once you have agreed terms and conditions you can expect to receive your certificate and logo. You can continue with your current Autism Accreditation
plan or amend it by increasing or reducing the number of consultation visits.

Please contact your consultant to discuss your options.

You will also be asked to complete an online survey about your experience of the process. Your feedback is very important to us so please take the time to
complete it.

You can expect to receive a final version of your assessment report and the date and level achieved will be published in our directory. We do not publish the
assessment report but you are welcome to share or publish it if you want to. You may wish to share or publish a sample of the report, rather than the full
manuscript. We are happy for you to do so but request that this is done in a way which does not misrepresent our findings, for example by only publishing
what we found that you do well without acknowledging that we may also identified some areas of development. If you are not sure what would be
acceptable please feel free to ask.

We recommend that you undergo another assessment in three years' fime to show that you have maintained standards or progressed to a level where you
can be given a higher Award. You can request an earlier reassessment if you don’t want to wait this long.
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Making an appeal

All provisions have the right to appeal against a committee decision, if they receive an Accredited or Aspiring award and believe that the assessment re-
port shows that they meet the criteria for the next level award.

The Panel is not a complaints body and can only consider appeals on the basis that the evidence presented in the report is accurate. If the provision
has issues with the content of the report or how the assessment was carried out then this is not a matter that panel can judicate on. Rather the provision
should seek redress by writing directly to the Head of Accreditation.

Panel can also not consider appeals where the committee decision is primarily based on feedback from autistic people and/or their families, outcomes of
statutory inspections or safeguarding concerns.

In order to appeal, the provision should email Stephen Dedridge, the Autism Accreditation Quality Manager at Stephen.dedridge@nas.org.uk with the subject
heading appeal against committee decision.

The email must be sent within 30 days of formal receipt of the Committee decision. The email should contain the name of the provision and the reason for the
appeal. A document can be aftached presenting the provision’s case to the panel. This document should not be more than 1500 words long. No other
documentation should be submitted or will be considered. Autism Accreditation will not provide Panel with any information other than the Assessment report
and the Appeal submission without informing the provision.

Once an appeal is lodged with Panel, no member of the Autism Accreditation team can enter discussion with the provision about the appeal other than let
them know when the outcome can be expected.

Panel meet four times a year so it is possible that you may have to wait a while before you receive notification in writing of the outcome. The Panel decision is
final.
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Applying for Beacon Status

If you have achieved an Advanced Award you can now apply for Beacon Status. This is awarded to provisions which in addition to providing consistent high
quality support to autistic people, share their knowledge and understanding of good practice with families , external professionals and the local community.

Application forms can be obtained from your consultant and should be returned to the Autism Accreditation Quality Manager at

Stephen.dedridge@nas.org.uk.

The Panel can award Beacon status if the application form provides clear evidence that the provision carries out exceptional work that has had a significant
impact on how:

° Families understand and support relatives who are autistic.

. Other professionals understand and work with autistic people, including helping them to appreciate the personal experiences of autistic people.

. The local community or members of the public understand and work with autistic people; autistic people are socially included within their community.
. The provision contributes to developing knowledge and understanding of autism, for example by contributing to research.

The application form should also explain how the provision works in partnership with autistic people. Beacon status will be withheld if the provision requires
improvement in meeting statutory requirements.
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About the National Autistic Society

The National Autistic Society is here to transform lives, change attitudes and
create a society that works for autistic people.

We transform lives by providing support, guidance and practical advice for

the 700,000 autistic adults and children in the UK, as well as their three million
family members and carers. Since 1962, autistic people have turned to us at key
moments or challenging times in their lives, be it getting a diagnosis, going to
school or finding work.

We change attitudes by improving public understanding of autism and the
difficulties many autistic people face. We also work closely with businesses,
local authorities and government to help them provide more autism-friendly
spaces, deliver better services and improve laws.

We have come a long way but it is not good enough. There is still so much to
do to increase opportunities, reduce social isolation and build a brighter future
for people on the spectrum. With your help, we can make it happen.

The National Autistic Society is a charity registered in England and Wales
(269425) and in Scotland (SC039427) and a company limited by guarantee
registered in England (No.1205298), registered office 393 City Road, London
ECTV 1ING. 3718 30/11/21
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	Text8: Local Authority Special School: secondary day school.
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	Text11: Clare Mount meets the needs of students from the age of 11 to 19. 

Students have a wide range of cognitive ability. The most able students have the opportunity to sit GCSE courses, and access higher papers. The lowest ability have Moderate Learning Difficulties (MLD) and may access Entry Level Qualifications or other internally marked assessments. Most students communicate verbally; a small number have selective mutism, or significant speech and language difficulties. All students are provided with visual support for verbal language. Other co-occuring difficulties include ADHD, vision / hearing impairment, and physical / medical conditions.
	Text12: OFSTED Outstanding November 2021.
	Text13: From well before the time our young people become members of our Clare Mount community, right-throughout their years with us, our mission is to help our autistic students thrive through a multitude of measures - environmental, curricular, staff/governor understanding, parental engagement and support and through student voice. In the classroom, teaching and curriculum support staff create an environment in which, first and foremost, our students feel safe, settled and nurtured. The students are made aware of all of the sensory and wellbeing spaces and interventions that are available to them and they are ALL encouraged to make use of these facilities and structures. Key staff (form teachers, teaching and non-teaching staff) are made aware of the stressors and protective factors of every individual so that, very early on in each young person's time at Clare Mount they feel a sense of belonging and they understand that, as a school, we prioritise their wellbeing, health and happiness. All staff use visual scheduling, a de-cluttered classroom environment, sensory breaks, emotional thermometers and a range of interventions that allow our students a) to remain within their 'window of tolerance' b) learn at an appropriate pace, c) develop special interests and social skills and d) develop their independence and self-confidence
	Text14: Clare Mount provides training for other settings and professionals in Wirral and Cheshire, and these sessions are used to support the induction of new staff in school. The first session is on ASC difficulties and strategies to support, covering social skills, language and communication, flexibility of thought, and sensory sensitivities. The second session explores sensory processing in more depth, and the use of vestibular, tactile and proprioceptive activities as interventions to support regulation. As part of the ongoing 'rolling programme' of training this year, TA have all has sessions on using the 'active sensory' room, and sessions on using Communication in Print have been offered to staff who need skilling up or would like a refresher. 

A recent whole staff CPD session (November 2023) has involved delivering the first section of the Triple A training from Durham University, and the second and third sections are planned for INSET in January. Over 30 Clare Mount staff are qualified Mental Health 1st Aiders - trained by another member of Clare Mount staff who is a Mental Health 1st Aid Instructor. Many of the key messages learnt through this qualification consolidate our approach towards our autistic community - the promotion of active listening, looking 'beyond' the behaviour of individuals, seeking a deeper understanding of the relationship between emotions, thoughts and behaviours and the relationship between resilience and independence.
	Text15: Before the Y6-7 transition, Y7 staff visit pupils in their primary setting and create the first person centred one page profile, and transition document, with input from primary school staff. During the Autumn term of Y7, the Individual Support Plans are created for all pupils, and these detail sensory motivators, distractors and stressors, anxiety triggers, and motivators / special interests. These plans also highlight what have been identified as priority targets for each child, and the strategies used to develop these skills. Targets are divided into four areas: social skills, language and communication, flexibility of thought, and sensory processing. These plans are reviewed in the summer term of each year group, before transition to a new class, and also during Annual Review meetings, when they are shared with parents. They are used in y11 and 6th form to inform work experience providers and ensure a continuity of support, and also as transition documents when students move to college, or their next provider. 


	Text16: Students conribute to the creation and review process of their one page profiles, and their support plans (described above). Every year group follows a Preparation for Adulthood programme in form time, which enables students to constantly reflect on their own progress and successes, and make plans for the future, including what they need to make this happen.

Clare Mount has an active school council, where reps meet regularly and communicate the contributions from their forms to the school's Deputy Head and Learning Mentors, who act on their input. 'Students Voice' is sought at key points throughout the year - in subject areas, pastoral teams, through multiple interventions and the use of bespoke student surveys created using the 'Bounce Together' software. Members of school staff work with the Youth Sport Trust on programmes afforded to us as Lead Schools for both Health and Wellbeing and Inclusion. Interventions are now 'co-created' (i.e. the activities included in our interventions and programmes come from the students, with staff acting as facilitators, rather than dictating activity). This is widely recognised as outstanding practice in terms of student consultation. 
	Text17: To coincide with every parents' evening, surveys are gathered from our parents to gauge their views about the qualty of education and level of pastoral support their child receives at Clare Mount. Family welcome evenings, during the first term in year 7 create an opportunity for parents to meet in small groups, tour the school provision, provide their guidance to staff and suggest other measures that would enhance the support offered. If a parent/carer is concerned about anything, they are invited into school to meet with school staff including senior leaders, pastoral lead teachers, subject teachers and learning mentors. Every student / family at Clare Mount has an annual review in which all parties (parents/carers, school staff and other agencies supporting the child) are given time to reflect on Education Health Care Plans (EHCPs), school suppport and provision and future short and long-term aims and goals. Early in each academic year, this annual review process is complemented by an IEP (Individual Education Plan) evening, which is another chance for parents/advocates to be consulted about their child's current and future school journey. Every student receives a written report from their subject teachers and pastoral lead which, again, provides an opportunity for parents to liaise with school about academic and social progress.
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	Text24: In PSHE lessons, pupils are taught different social skills to support them with their daily  communication. Lessons include discussions and role play of expected behaviours and social communication in a variety of social situations. There are whole class social stories for events such as an out of school visit or residential trip, along with more personalised social stories for those individuals who staff identify as needing them.
	Text25: Year 7 pupils are taught within a primary model and staff carefully manage the timings of when students are ready to begin transitions around the building. Pupils meet teachers and visit new rooms in a gradual and staged response building up to the secondary model for Year 8 and beyond. Pupils are encouraged to attend enrichment activities in the form of lunchtime clubs where they meet new peers and staff.
	Text26: The PSHE curriculum develops knowledge skills and understanding with regard to positive, meaningful and healthy relationships. A number of individual pupils have been identified from all year groups to receive targeted support from our social behaviour support team. Similarly, other students are building relationships with staff from outside agencies, eg CARITAS, Schools Counselling Service and Health Service in Schools.
	Text27: The PSHE and IT curricula include lessons to support pupils with their understanding of how to deal with unwanted social interactions. This includes online safety and social media. There is a session within our Family Welcome programme for parents and pupils in Year 7 with specific regard to online safety.
	Text28: One Page Profiles, Individual Education Plans and Individual Support Plans are reviewed twice per year by staff and pupils, as well as with parents in each student's annual review. Teachers of pupils who receive Speech and Language Therapy are given advice and support from the therapist and many of the students engage in 1-1 support from the class TA.
	Text29: Individual Education Plans, Support Plans and One Page Profiles are formally reviewed three times in the year although they are working documents and can be updated at any time. This is with the pupils and so achievements are celebrated and new targets set together. Progress is formally reported to parents three times a year but staff make phonecalls home and put notes in the home/school diaries ito celebrate successes.
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	Text19121: Staff at Clare Mount use a range of strategies which are developed to encourage independence. Visual schedules, visual aids and now-next boards are well embedded in teaching practices and this enables autistic pupils to work out what they needed to do now and what they are expected to do next. Teaching/support staff are happy to ‘step back’ to let pupils work out things by themselves. For example, pupils ticking off their own task lists and lesson outcomes.
	Text20121: At Clare Mount the curriculum is designed to incorporate functional skills and, as appropriate life skills, vocational skills, based on pupils’ strengths and needs, and to which they can contribute. Each pupil is set personal targets for Literacy, Numeracy and PSD relevant to develop independent skills. These are reviewed twice a year to record progression. 
	Text21121: Clare Mount provide a manageable social environment that facilitates, encourages and increases independence. All classrooms have clearly labelled equipment. This covers practical rooms including, Art, Food studies and Design Technology. Staff promote independence through scaffolding activities and by using a wide variety of visual supports and systems to support individuals.
	Text22121: With the use of the ‘lesson schedule’ in the classroom, teachers are providing a positive and supportive learning environment for all pupils. The lesson is broken down into easily achievable tasks that the pupils can tick off as they go. This is a practice underpinned by whole-school policies, training and culture.  'Scaffolding' (and its gradual reduction as students' confidence and subject ability increase), differentiation and SMART progress targets are features of the embedded practie within the classroom
	Text19121121: It is important at Clare Mount that pupils feel they have a voice when it comes to decisions made about their school/environment. The emphasis is put on gathering purposeful pupil voice on an individual basis rather than a generalised whole school approach. The school have a school council which is made up of school councillor from each year. The objective is for pupils to have greater democratic choice in the day to day running of the school. 
	Text20121121: All pupils in Clare Mount are taught functional life skills in their PSHE lessons. This includes, ‘Preparation for Adulthood’, travel training, visiting a local shop and money management. Another area for developing life skills is attending the annual residential trips we have on offer. The skills learned here are self-care and understanding other people’s needs. 
	Text21121121: Safety is a huge priority and all pupils are taught how to keep themselves and others safe. Pupils know that there are clear rules surrounding mobile phones and other mobile devices. Pupils hand their phones into school first thing and they are returned to them at the end of the day. Online safety is embedded within the curriculum and through whole school assembly, with a strong emphasis placed on on-line presence. 
	Text22121121: As mentioned, each pupil has their own personal target which is reviewed twice a year and discussed in their annual review. Students are actively encouraged to contribute to these reviews and be part of them as much as possible. Pupils are involved in their learning, and their contribution is valued. Pupil voice audits are carried out to check on pupil well-being both formally and informally and this information is shared through briefings and documentation. 
	Text23121: Pupils’ positive achievements are celebrated through various outlets, including, annual reviews, celebration assemblies, parent’s evenings and celebration evenings. This is a chance for pupils and staff to come together to celebrate the progress made by the pupils and share the successes that have been attained. These life skills can then be built upon by encouraging pupils to have high expectations of themselves. 
	Text231121: In Clare Mount we operate a tiered transition programme, developed to alleviate anxieties that many autistic pupils have concerning transition and moving around. Our Year 7 cohort begin the year being taught in one classroom with the same teacher. Gradually the pupils are introduced to different parts of the school where will go to have their lessons. This allows the pupils to become familiar and confident when moving around the building. 
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	Text30: Lunchtime clubs - opportunities for pupils to have a variety of different social communication interactions and to make positive relationships. This can be with different staff, peers from within their own year group and pupils from other year groups. The variety of clubs on offer means that pupils are meeting others who have a similar interest and so they have that as a starting point upon which to build poential meaningful relationships.

Using social games in PSHE, Drama and English lessons. Using card games such as 'Catchphrase', pupils are asking questions and building on their expressive language skills in a supported environment. They are also building their listening skills, receptive language skills and understanding of turn taking again, in a supported and structured, yet fun way.

Transition Y6-7 and post 16 is a strength of the school. The Year 7 team adopt a 'settled and safe' attitude as a priority. The team are experienced and have developed an enhanced transition process, minimising changes and developing initial relationships.  Likewise, our careers advisor, Kath Magnall is an extremely experienced and knowledgable member of the school team. She provides a bespoke service in considering options for our pupils' future lives.

Preparation for Adulthood is taught in every year group. We have developed resources and made them personalised for our school and our pupils. The resources allow the pupils to consider the skills they need for their future lives.

My Personal Best is a positive set of values which we focus on and teach every year, throughout the year. The set of core values are considered in Form times and PSHE lessons and when pupils display these values eg resilience, they are rewarded with merit or credit points. Parents are informed, automatically, when our students are awarded 'My Personal Best' awards.
	Text31: A recent innovation called the 'Pupil Enrichment Tracker' (an app available on IOS and Android) provides a way in which our students and families can keep a track of and 'target' opportunities for personal development, underneath the key pillars of health and wellbeing, independent living, careers and education and community engagement. The power of the app is in its capacity to engage parents/carers in activities outside of school that complemet the preparation for adulthood work undertaken in school. As yet, the app has only been trialled in a small pilot cohort and efforst should be made to widen its reach.



Good practice is evident, across the school, in terms of pair and small-group work. When done well, this type of work not only improves the social skills and snhances the relationships of our students, it has been proven to enhance learning by up to 5 months in an academic year, when implemented effectively and consistently. As an organisation, we should aim to improve our implementation of this approach and, through high quality continued professional development and learning (CPDL) ensure the maximum reach across the school.



We should, as an organisation, renew our focus on celebrating our good practice, for the betterment of the whole community. Our programme of action research allows for staff to reflect on the impact they have on individuals, small groups or whole cohorts but, too often, this is not then celebrated. A greater focus on this - for example during whole-staff meetings and wellbeing days woould enhance staff wellbeing and improve practice
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	Text19: Visual timetables for the week are in all pupil diaries. A lesson schedule is used for all lessons. Along with this, some pupils have additional personal schedules as needed. These include: Now -> Next, personal visual schedule of the lessons for the day, reminder of expected and unexpected behaviour, social stories

Lesson observations, learning walks and an ongoing training schedule ensure that the focus remains on the experience our young autistic learners have day to day
	Text20: Preferences, skills and strengths are recorded in conjunction with the pupils during the transition process on individual One Page Profile documents. These are updated within the first few weeks of the Autumn term in each year group and reviewed throughout the year. 
	Text21: Individual challenges in understanding and responding to others are clearly set out in each pupil's EHCP, which is reviewed annually. This information is also recorded on Individual Education Plans and also within the One Page Profiles and Individual Support Plans.
	Text22: Clare Mount has an improving social environment that promotes self reliance with clearly labelled corridors and rooms to enable students to easily navigate their way around the building. Staff ensure pupils leave classrooms knowing where their next lesson is and move to the next room with their class for support. Teaching assistants will accompany more vulnerable groups to build confidence and support the students in these daily transitions, until they are confident to move around with their peers.
	Text23: Staff adjust communication styles to suit individual needs, considering strengths and areas to develop for each pupil. Different approaches will also be used in different environments eg classroom, assembly hall, outdoor area. Every student in Years 12-14 attends a weely work-experience day. Work experience providers are fully briefed in communication techniques with our students prior to placement and this is constantly reviewed
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	Text192212: Staff use numerous sensory strategies to support students. Students are taught the 5 point emotional regulation scale. Students use 'calm cards', for self regulation. The building has several sensory spaces. All year base classes have access to outdoor space. There are a number of sensory spaces within school, including an active sensory room and a calming sensory room. Some students have sensory diets, sensory schedules are also in use in the active sensory space. Staff are given sensory training. 
	Text202212: Support plans for each student record this information in detail. Students likes/motivators and dislikes/ anxiety triggers are identified. Also included are students sensory motivators, sensory distractors and sensory stressors. Additional information is also added to students Individual education plans (IEP's)when necessary with strategies to support. 
	Text212212: Support plans for each student record this information in detail. Students likes/motivators and dislikes/ anxiety triggers are identified. Also included are students sensory motivators, sensory distractors and sensory stressors. The ' Arbor' system is also used to record incidences of disregulation for of students. School uses action research model to measure impact of intervention. 
	Text222212:  Classrooms have learning walls to minimise clutter and distractions . Displays are limited to the back and sides of the rooms. Some students have regular sensory integration throughout the day. This is facilitated by teaching assistants and the behaviour team. Students can access the calming and active sensory spaces. The Yr 7 yard has a quieter outdoor provision at break and lunchtimes. Active sensory play is available at lunchtime. The Oasis room provides additional space and support for students. 
	Text232212: Clare Mount has a number of sensory spaces and provision ( Oasis room)  to cater to the needs of students. Clare Mount has the Alternative Curriculum provision for students who require additional support. Staff know the students well and are able to use strategies ( see above) to support students with sensory processing difficulties and or emotional overload. Clare Mount also follows the Team Teach positive behaviour management strategy. 
	Text232212112: Pupils’ positive achievements are celebrated through various outlets, including, annual reviews, celebration assemblies, parent’s evenings and celebration evenings. This is a chance for pupils and staff to come together to celebrate the progress made. Progress is also noted through the ' Arbor' system linking in to 'My Personal Best 'themes. Home school diaries are also used to communicate progress with parents. 
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	Text3012112121: Staff training and induction is strong across the school, as evidenced by how many professionals, parents/carers. agencies and volunteers access our in-house training each year and our capacity and willingness to adapt the training offer for our own staff as new ideas and innovations present themselves. The environment we create and continuously adapt and develop is testament to our commitment to supportuing our autistic learners and use of resources. The many and varied ways in which we provide space, time and resource for sensory and emotional support and activity is a strong indicator of our successful approach. We gather, appreciate and act-on the thoughts and opinions of our students continuosly through a range of activities and processes across all curriculum and pastoral areas in school, including through the work of partner agencies and co-creation activities. Our 'offer' to our students in terms of enrichment activities, within and beyond school including exciting and insipratinal residential trips is outstanding and our throughput is excellent. Our curriculum is continuosly adapting to our students' needs and providing ever-improving opportunities for our studetns to prepare for college, work and adulthood. Our recent developments in Design and Technology, Reading, Forest Schools, Drama and Music are tangible and demonstrable examples of how our curriculum has adapted, recently, to provide enhanced opportunities for our students to develop practical and functional skills for life. Our teaching of Personal Social Health and Economic Education is excellent and continues throughout every key stage to ensure our students are safe, well-informed and prepared for adulthood. Multiple opportunities exist to celebrate students' achievements throughout every year.
	Text311212321: 'My Personal Best,' a skillls and values programme focussing on a number of key areas of personal development is embedded in whole-school life. However, work is still neede to ensure the connection is made across all subjects (for example - articulating to students and their parents/carers how 'honesty' and 'integrity' relate to skills and concepts taught in technology) 



We should seek more opportunities to work collaboratively with other settings, both locally and regionally, at every level within school, to share ideas and innovation and to check and challenge each other.



Our use of technology within the curriculum is improving steadily but we need to do more to ensure we are providing consistent opportunities for our students to enhance their technological skills and to record / celebrate their progress across the curriculum and outside of school.



Learning Outside the Classroom (LOTC) is an excellent component of our curriculum and enrichment offer but it could offer more.  



Our vocational, skills-based curriculum should expand more (and begin earlier) to provide a clear pathway for our students for whom the academic 'pathway' is arguably less appropriate. Students who are identified as likely to struggle to access traditional school subjects at KS4/5 should see a clear pathway for success and optimism
	Text30121121212222: Our teaching of emotional literacy, through PSHE lessons and form time is comprehensive and consistent. We develop resilience, courage and self-belief very well throughout our students' time with us through activities within and beyond the classroom. Opportunities for students to develop autonomy with their sensory regulation are clear. Students develop, week to week and year on year, specific and personal strategies to self-regulate because they are given the opportunities and time to reflect on their thoughts, emotions and behaviours and to recognise how they can help themselves to develop. Sensory spaces inside and outside school are well-used and continuolly developing e.g. active-sensory and calming-sensory rooms. These rooms now have carefully-designed schedules displayed allowing for students to exercise choice and strategy in the sensory activities they undertake. The introduction of a 'behaviour support' team to school operations has meant that targeted individuals receive regular 1-1 interventions from a well-trained member of staff. These interventions include opportunities for sensory and emotional regulation. Clare Mount has pioneered the introduction of sport 'sanctuaries' for individuals and small groups of our students for whom sport and physical activity has been identified as a catalyst for emotional and sensory regulation.
	Text3112123212222: Many of our outside spaces are still 'in development' following our revent move to a new school site. This is an ongoing project that requires our whole school community, especially school leaders to continue to advocate for our autistic community. Work is continuing to provide an immersive learning space within school, which we know will provide added sensory benefit to our students. Some environmental issues should improve over time (e.g. school bell, in-school sineage, access to green spaces, increase in the number and range of bespoke, sensory spaces for identified students) and it is important that these things remain high on the agenda.
	Text301211212122221: Clare Mount Specialist Sports College is an overtly caring and nurturing school, which places the mental health of its students and staff at the very heart of all strategy and process. Useful and evidenced-backed frameworks such as the 5 Ways to Wellbeing and My Personal Best shape strategy and operation at all levels. The school is well led and school leaders tirelessly seek to maintain the wellbeing of the community through student-centred teaching and learning approaches, innovation and multi-level leadership. Our approach to classroom management, behaviour, personal development and teaching/learning are all focussed on an overarching aim to ensure our students are healthy, happy and able to thrive in the school environment. Furthermore, we constantly aim to equip our students with the skills required to stay mentally healthy as they grow. Enrichment opportunities and other activities designed for our students to enjoy create spaces for social development - allowing students to connect with each other, school staff, volunteers, coaches and other adults supporting learning. The emotional literacy curriculum taught through PSHE is extensive, progressive and ambitious - and encourages our students to develop an understanding of their own mental health and helpful coping strategies   
	Text311212321222222: The outside spaces at our new site are in need of further development and these will be developed with the emotional wellbeng of our whole community, espcially our autistic students, in mind.



Although we are a school with a wealth of Mental health First Aiders, all of these staff are trained in Youth MHFA and we should consider training identified staff in Adult MHFA as a protective factor for our staff and governor team



A recent inroduction to Trauma Informed Approaches in schools (10 hour CPDL taught over 4 evenings) and additional CPDL in restorative practice were insightful and complements our approach to the emotional wellbeing of our community. Work should be undertaken to embed these approaches across the staff team.



Following the measures taken to help our students gain independence in their sensory interventions, similar resources should be created in the school fitness suite and other activity areas so that we are providing more and more spaces for independent sensory activity.



Certain key skills which promote enhanced emotional wellbeing (active listening, breathing and mindfulness techniques etc) should be identified and work undertaken to embed these in practice through e.g. emotiona wellbeing 'teachmeet' opportunites during school CPDL time.
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	Text192212112: Staff teach the 5 point emotional regulation scale to new yr 7 students. Staff model sensory regulation to students when they are regulated. Co- regulation strategies are used with students where appropriate. Students choose 3 calm cards to aid with emotional and sensory regulation. The use of these is initially modeled and students can then use these as part of their sensory regulation skills. Sensory circuits has schedules were students can chose their activities when in their session. 
	Text202212112: ASC students are taught primarily on a primary model in Yr7, thus minimising transitions throughout the day. Additional support is provided through the Alternative curriculum provision.  Throughout Yr7 students are slowly introduced to busier area if the school with more sensory demands, science labs, DT rooms, Art rooms, PE spaces. Reviews are made with students and additional support is added when needed. 
	Text212212112: Students intrinsically enjoy the sensory sessions they access. Adult  guidance is sometimes needed; adults model the use of equipment and spaces to ensure students benefit fully from the sessions they access.  Some students have timetabled times and sessions for sensory sessions where others access it as needs arise
	Text222212112: One Page Profiles, Individual Education Plans and Individual Support Plans are reviewed twice/ three times per year by staff and pupils, as well as with parents in each student's annual review. 
	Text192212112991: Emotional thermometers are evident in every classroom and staff receive training and support in their approriate use. Many classrooms are equipped with breakout spaces, sensory resources and each claroom space has key, repeatable features (learning walls, labelled resource draws, decluttered walls, calming colour schemes) Staff provide sport and music 'sanctuaries' to identified students where these interventions are known to reduce anxiety and stress. Lessons are well structured and progressive 
	Text202212112991: Assemblies, form time and PSHE lessons are carfull crafted to ensure learning AND overlearning of emotional literacy e.g. in year 7 each young person receives a curiculum including the emotional effects of transition to secondary school, managing worry, friendship and mental health. In year 8 - strong feeelings, helpful and unhelpful coping stratgies, the effects of physical activity on good mental health, healthy eating and online safety. In year 9 this progresses to a more in-depth look at relationships.
	Text212212112991: School staff, especially teachers, teaching assistants and support staff create - through modelling and classroom management strategies - a culture in which, first and foremost, students feel safe and settled. Teaching staff understand that learning is accelerated when students feel free from stress and upset. When necessary, de-escalation and provision of time, space and resources to help students return to ther window of tolerance is always prioritised over any punitive or judgmental measure
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	Text2222121129955: 'Inclusion' is a key watchword in Clare Mount practice. Exclusion from any learning or social environment is seen as a last resort and is explained to the recipient as being a measure to support their own wellbeing, rather than as a punishment for behaviour. Such measures are quickly accompanied by restorative practices to esnure timely emotional regulation and return. Staff are relentless in ensuring that students have every opportunity to resume learning and will always learn from a situation when it occurs. Staff fully understand that behaviour is communication and that when behaviour is challenging it presents an opportunity to be curious about underlying causes, which lead to succesful long-term solutions.
	Text1922121129955: The extracurricular and enrichment programmes on offer at Clare Mount are comprehensive. Every week, there are over 90 lunchtime clubs ranging from arts/crafts, media, languages, ICT, science and karaoke to a huge range of sprts and physical activity clubs. 'Drop-in' clubs provide safe and quiet spaces for students to sit, socialise and participate in simple board and card games. Participation is at a very high level. A range of after-school clubs and activities attract over 150 students each week
	Text2022121129955: The curriculum is broad and varied and includes many practical, skills-based and creative subjects (music, drama, design techology, food studies, forest schools, PE and science) The curriculum is taught using 'progression of skills' matrices and teachers are well qualified to introduce new challenges and experiences. The Duke of Edinburgh Award is taught throughout the KS4 curriculum. As mentioned earlier, all of this is complemented by a large enrichment programme
	Text2122121129955: The Schools 'My Personal Best' Programme devotes a themed week towards the importance of connection. Clare Mount's multi-faceted relationship with the community includes - working with the National Citizenship Service on Social Action Projects, a weekly health programme in 6th form designed to enhance community participation in sports and leisure, trips to Liverpool, Chester, Devon, Greece, Germany and Kenya (in the last 12 months alone!)
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	Text19221211299: A comprehensive range of mandatory and elective training is provided, on a yearly basis, to ensure that all our staff have a firm grounding in their understanding of mental health and emotional wellbeing (Youth Mental Health 1st Aid, Trauma Informed Approaches, De-escalation, Restorative Practice). ASC-specific training is mandatory for all staff and forms part of the school's induction programme. Experienced staff model outstanding practice, which is dessemniated amongst the whole staff body
	Text20221211299: Our programme of transition, annual review, individual education planning and outstanding home-school relationships ensures that we identify activities that are personally enjoyed by our students. These activities are then offered, daily. Furthermore, a comprehensive and flexible programme of activities takes place at lunchtime and after school, alongside outstanding enrichment opportunities. 
	Text21221211299: Due to our school leaders and staff team's heightened awareness of 'potential' factors which negatively impact on the emotional wellbeing of our students, multiple measures are taken to mitigate against them. Examples include the very nature of our curriculum structure in year 7 (gradually increasing environmental familiarity), provision of safe spaces in 'unstructured' time etc. When 'new' factors are identified they are quickly recorded and dealt with - students' wellbeing is at the heart of all practice
	Text22221211299: Risk factors, and proptective factors for mental health are well understood throughout the staff team. Staff recognise the signs and symptoms of specific mental health issues and disorders inclduing those which commonly occur in young autistic people. Masking is well-understood by staff and the excellent relationships that staff have with parents/carers ensures that staff are made aware when students have experienced poor wellbeing and stress, even if it is not immediately obvious at the time.
	Text1922121129967: In Year 7, as part of PSHE, students learning about Autism, strategies for learning; identifying emotional and sensory triggers and coping techniques. They learn that some young people require more help to manage their emotions than others. Our school motto is 'Role Models and Catalysts for Change' and we encourage our students to be proud of their diferences and that they are part of a movement which inspires others to be more understanding and tolerant.
	Text2022121129967: Support plans are fully accesible to all Clare Mount staff and our annual review process ensures that staff who are of particiular importance to individual, autistic students become 'experts' in and advocates for the likes, dislikes and motivator of the students in their care. Plans are reviewed at multiple points throughout the year and there is clear recognition that students' needs can change
	Text2122121129967: Students are empowered to talk to trusted adults in school, constantly, if they fel that change is needed in activities and approaches to improve wellbeing. Staff are sensitive to the changing nature of both sensory and emotional needs and parents/carers have multiple opporunities each year to support school with suggested new approaches, new information about home life and new life events that may impact on emotional needs and appropriate strategies
	Text2222121129967: My Personal Best celebrates character traits, under the banner of 'healthy me' including courage, honesty, resilience, integrity and self-belief. Staff at Clare Mount regard these 5 pillars as outcomes that provide evidence of improving mental wellbeing. Staff record these wellbeing milestones in positive behaviour reports, which are shared instantly with parents/carers via our Arbor MIS system. Celebration assemblies held every term further highlight ongoing improvement in wellbeing.
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	Text33: New DT/Construction rooms
	Text34: LEA decided to move our school to the old Kingsway site.  This is due to the old site being dated and needing a lot of financial input to keep the building running.  The facilities at the old site where dated as it the building was a secondary middle in the 60’s. This was an amazing opportunity for staff and pupils to create a site that allows our pupils to learn and develop skills for life.  
	Text35: The new building involved creating suitable learning space for our pupils. This allowed staff to create a learning atmosphere that they feel comfortable and safe to learn.  The workshop at the old site was dated with machinery over 50 years.  The machines did not meet the needs of our pupils, noisy and dangerous.  We want to build a curriculum that fits the needs of our pupils giving the same opportunities and experiences of main stream secondary school.
	Text36: The main objective was to create a department the same or better than we had at our old site. The workshops need to be fit for purpose and support the learning of our pupils and meet their SEN needs.
	Text37: I considered the needs of the pupils and what would work them allowing the pupils to experience DT and all it has to offer.  This will be measured by pupil engagement in lessons and how remove issues that stop their learning (making the machines quitter).  This will be recorded by pupil achievement through their mark sheets and GCSE, grading of pupils.
	Text38: I conserved the machines required and worked with MSF engineering to help source the machines.  I wanted machines that had the least noise.  This was important to reduce the noise in the workshop to help with pupil’s sensory issues and allow them to work comfortably in the workshop.  The fret saw we picked at the best noise reduction.  The extraction using is mounted to the work unit to reduce noise vibration.  The fret saws are mounted on a solid wood base that 38mm, again this reduces the vibration of the machines making assessable for our pupils.  The bench drill is also mounted on this workbench.  We mounted the 2 fret saw and 2 bench drill along this wall allowing us to monitor pupils when using the machines.  The fret saws have a foot clamp and safety guards; pupils cannot get their fingers near the blade making really safe for pupils.  The bench drills have safety guards that need to be in place to operate the machines.  This means pupils cannot touch the chuck when its moving and if they move the guard the machine switches off.  All 4 machines have stop buttons mounted on the kick board making it easy for pupils to switch off easily while holding their work.  The Dt room is split in 2, workbenches one side the other desks.  This helps pupils to understand when its practical and when its theory/drawing work.  The lights in the room are set to help with different aspects of the lessons.  The lights by the board can be switched to help pupils focus on the board and when using the laptops.  I also put sockets in the ceiling this means when using power tools or glue guns at the workbenches we do not have any cables trailing along the floor. This ensure we have no trip hazards from trialling cables.  We moved our laser from the other site and consider the extraction of the fumes from the machine.  The laser gives off fumes they are not toxic but our pupils did not like the smell.  The machine has been installed with a different extraction unit which prevents the fumes from smelling.
	Text39: Pupils are extremely settled in the room, very comfortable with the layout of the workshop.  They have really enjoyed learning how to use the new machines.  The fret saws have been a great success, these can vibrate when being used and the old one at CM1 was awful.  The pupils love these and the clamp and guard make it really safe for pupils and they our developing their skills.  The safety features on the bench drills have been a success, they know the chuck cannot touch them and they operate these independently. The new workshops have belt sanders; pupils have been using these comfortably.   The issue of noise has been address in this new room and pupils are relaxed with the machines and their individual noises.  Pupils develop their communication and social skills through practical engaging, talking about the processes and next steps with their work, they learn because they are comfortable.  We encourage pupils to set up their own work areas, and follow instructions of support sheet, pupils tidy and clean their area and this typicality for pupils in DT.  They are extremely independent in the workshop and flourish with the challenges we give them.
	Text40: The room is working really for our pupils they have taken to the new room and transitioned really well.  They are becoming competent using the fret saw, bench drills and belt sander.  The workshops have planned very carefully taking into account all their needs and there is nothing I would change.  The next step is to develop the Construction course for 6th form and then introduce this to Key stage 4 in the next 2 years.  The workshops are amazing and allows the pupils so many opportunities from learning practical skills to CAD/CAM.  I am looking at introducing a metal project to our 9 curriculum this is made possible with the brazing hearth in the DT room.  The curriculum will  be evolving further due to our new facilities enabling our pupils to develop skills for life and continue onto courses at College.
	Text3333: Sept 2023
	Text3434: Adapting the Active Sensory Circuit room to make it more consistent in terms of staff support and to encourage independence in the pupils to help them learn how to self-regulate.
Context
	Text3535: The previous system in the sensory room was simultaneously ambiguous and too specific. For individuals who did not regularly use the Active Sensory Room, there was little instruction as to how to use the equipment in the room. The students were using it as a kind of play area rather than as a sensory room and staff were unsure of what to do in the room as there were no clear rules or expectations. For pupils who used the room daily, there were pre-decided individual plans for them to follow which meant the children were only accessing the same 3 activities on each visit. This was leading to many of the pupils becoming disengaged from the Sensory Intervention or choosing not to make use of the space as it was “boring” or repetitive and not necessarily fulfilling their sensory need.
	Text3636: The purpose of this initiative was to provide a clear structure for sensory interventions in a way that still gave the pupils the opportunity to choose the activities they wished to participate in, keeping them engaged while also providing a useful and effective intervention.
	Text3737: I looked at the equipment we had available in the Sensory Room and created a series of instruction cards to go on the walls near the corresponding piece of equipment. These cards detailed what should be done with each piece of equipment with an additional section at the bottom that gave ideas as to how to adapt the activity – either increasing or decreasing the difficulty or setting some sort of challenge or target for the pupil to work towards in the time. In addition to the instruction cards, a series of corresponding choice cards were created. These were placed in a folder and a schedule style strip of paper was attached the wall. The idea of this is that the pupils enter the Active Sensory Room, select up to 3 activities and Velcro them to the schedule which they then work through using the timers in the room.
I also offered training for all of the TAs in the school as it is typically the TAs that accompany students to the Active Sensory Room. This training explained the new system and the set activities that the pupils can select. A whole staff email was also sent, explaining in less detail the resources that had been created.
	Text3838: • The new resources were created and introduced to the room. Before introducing them to the wider school, I trialled them with some of the students I work closely with, giving them the opportunity to feedback on what they thought was useful or the things that didn’t work so well.
• Quickly, it became clear that the interventions were having a positive impact on the pupils who were making use of the space.
• The TAs accessed the training that was offered, many of whom reported that the guidance and clear boundaries around the equipment would make Sensory Interventions easier to manage.
What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication
	Text3939: Staff have reported feeling more confident in supporting Sensory Interventions and the pupils who regularly use the Active Sensory are able to easily communicate with different members of staff which activities they need to make use of. The regular users of the Sensory Room are also able to select activities and work through their schedule, using the timers provided and then tidying away at the end of their session so that the space is ready for the next visitor, indicating that the students are developing independence skills. Furthermore, when certain pupils arrive at the Active Sensory Room, if the room has not been tidied after the previous visit, they will clear away the equipment prior to starting their own sensory circuit which is an excellent and unexpected Life Skill that they are developing in terms of organisation and self-reliance.
	Text4040: Due to the seeming success of the new system so far, a similar set of resources is being developed for our Calming Sensory Room. Now that the pupils and staff have had time to adjust to the new Active Sensory Room system and resources, additional activity cards will be developed to further enable the pupils to have ownership over their sensory interventions as several individuals have come to suggest activities that they would like included in the room that are not currently represented in the existing cards – such as using the hula hoops and extra activities for equipment such as the scoot boards and tackle bags.
This initiative has highlighted the importance of ensuring that staff are adequately trained in how to use the facilities and equipment that we have available and the significance of having a consistent approach across the school to Sensory Interventions.
	Text333333: Academic Year 2022/23
	Text343434: The Mega Meet-up initiative involved various engaging activities tailored to the pupils’ interests and needs. It included workshops on sensory-friendly art and craft, social skills games, lego therapy and opportunities for peer interaction in a supportive environment. 
	Text353535:  initiative was developed to create a supportive and inclusive environment where children could interact, learn, and socialise comfortably. It aims to provide them with tailored activities and workshops that cater to their specific needs while fostering a sense of community and understanding among peers. The initiative also serves to promote acceptance, awareness, and education about autism spectrum disorders.
	Text363636: The aims and objectives of the Mega Meet-up initiative revolve around several key points:
1. Inclusive: Creating an inclusive space where autistic children feel comfortable, understood, and supported.
2. Education: Providing workshops, activities, and talks tailored to their needs to enhance their learning experience.
3. Social Interaction: Encouraging social interaction among peers in a supportive environment to develop social skills and foster friendships.
4. Empowerment: Offering strategies and tools to help them navigate daily challenges and build confidence.
5. Fun and Engagement: Creating a fun, engaging, and sensory-friendly environment where children can enjoy themselves while learning and socialising.
	Text373737: Measuring the aims and objectives of the Mega Meet-up initiative for autistic pupils involve various methods:
1. Participant Feedback: Feedback was gathered through interviews with the children, to gauge their experiences, satisfaction, and the perceived impact of the event.
2. Observation and Assessment: Pupil interactions and participation levels were observed and engagement of the children to assess their involvement and comfort.
3. Qualitative and Quantitative Analysis: Both qualitative data (feedback and observations) and quantitative data (attendance numbers, participation rates) were analysed to understand the overall impact and effectiveness of the initiative in achieving its aims and objectives.
4. Long-Term Impact: Tracking the long-term effects, such as improvements in social skills, reported comfort levels in social settings, or continued engagement with strategies learned during the event.

	Text383838: The development of the Mega Meet-up involved several key steps:
1. Identification of Need: Recognising the lack of inclusive and supportive environments for autistic children to socialise, learn, and engage in activities tailored to their needs. 
2. Curating Activities: Designing a program with a variety of workshops, games, and interactive sessions that are both educational and enjoyable, considering sensory needs, communication styles, and interests of the target participants.
3. Venue and Logistics: Securing an appropriate venue that is sensory-friendly and accommodating, organising resources and materials.
4. Feedback: Conducting the Mega Meet-up event as planned, allowing children to participate in activities, workshops, and interactions while gathering feedback from participants, parents, and professionals involved to assess the event's success and areas for improvement.
5. Continued Improvement: Using the feedback gathered to improve subsequent meetings, adjusting activities, workshops, and logistics to better meet the needs and objectives identified in the initial planning stages.

	Text393939: Individual progress in the Mega Meet-up for autistic pupils is shown in various ways:
1. Social Skills: Some children have shown improvement in social interactions, such as initiating conversations, maintaining eye contact, or engaging in group activities comfortably.
2. Communication: Progress in communication skills has been observed, including increased verbal expression, using communication tools effectively and understanding non-verbal cues.
3. Confidence: Children have displayed enhanced confidence in participating in activities, expressing themselves and trying new experiences within a supportive environment.
4. Emotional Regulation: Progress has been seen in managing emotions, coping with sensory challenges and using strategies taught during the meet-up to navigate different situations.
5. Peer Interaction: Improvement in forming connections and friendships with peers, demonstrating more comfort and ease while engaging with others in a social setting.

	Text404040: The next steps after a Mega Meet-up include:
1. Evaluation and Reflection: Assessing the event's success by reviewing feedback from participants involved to identify areas of improvement and elements that worked well.
2. Planning for Future Events: Using the lessons learned to plan subsequent meet-ups, incorporating adjustments, new activities, or workshops based on the feedback received.
3. Awareness: Using the insights gained from the Mega Meet-up to advocate for better inclusion and understanding of autism within educational settings and the broader community.
4. Lessons learned from the Mega Meet-up might involve understanding the diverse needs of autistic children, recognising the effectiveness of tailored activities, appreciating the importance of a supportive environment, and acknowledging inclusivity. These lessons can inform future initiatives and help refine strategies for supporting and engaging autistic children in meaningful ways.

	Text41: B
	Text42: Sept 2022
	Text43: B was given a choice of seats in the classroom, He was unable to access the dining room due to sensory processing difficulties. He was allowed to eat his lunch in class., He was allowed to stay indoors at break and lunchtime.
B really enjoyed Lego and this was used as a motivator and reward system for . The Ipad was also a reward. 
B and Mum received intervention from CARITAS. Andy would liaise between school and home. 
	Text44: B has a diagnosis of ASC and ADHD. He also presents with SEMH difficulties. B can very quickly become emotionally disregulated when he makes a mistake or if he perceives a task as too difficult for him . this presents as B becoming non- verbal and also with him kicking furniture, shouting and throwing objects. B will often perceive that tasks are too difficult for him, on these occasions he will become avoidant. He will shout at other children and 'blame ' them for him not being able to focus. He does this to redirect adults attention from the fact he is not completing or attempting tasks. B has very low self esteem and will engage in negative self talk, this results in him becoming more prone to unexpected emotional outbursts. B has sensory processing difficulties around clothing, food and smells. He is also prone to facial tics and stimming behaviors which involve him rubbing his mouth and pulling at his face.
	Text45: B began to develop friendships with his peers. He no longer required the reward chart to motivate him to complete tasks. 
B responded well to firm boundaries and would complete all set tasks. He was beginning to show development in his self regulation, he would accept help from staff when he began to feel disregualted. He was able to transition to some different areas around school. B was able to collect his lunch from the dining room with adult support, he hen ea
ts in a safe place around school. B has become more tolerant of others, he has become friends with children he previously had extreme issues with. This in part has been due to B developing resilience and self regulation skills with his own emotions. He is also more able to cope with sensory difficulties, his stimming and pulling at his face has reduced. 
	Text46: B has increase his social circle, he has been able to develop friendships with children and is able to maintain them. He is able to complete tasks and has increased self confidence and resilience when dealing with ' mistakes'  when he is completing tasks. Blake will play alongside and with other children, this is still very much focused in Bs preferred activities and special interests. B's behavior has shown improvement at home. Mum has given B his own bedroom and this has reduced incidents with his younger brother.
	Text47: B will transition into his year 8 class. .
B  will continue to develop relationships with staff. 
B will continue to develop friendships with his peers
B will continue to transition to other places in school. 
	Text4141: L
	Text4241: September 2023
	Text4341: - Time out card - Pastoral intervention - L acts as a teaching assistant in a year 7 class - Primal (8 week support programme on mental health and wellbeing) - Art therapy - Sensory (uniform/coat adaptations) - Social story for familiarity of rooms/teachers - Aversion to anything medical (IEP updated, shared with staff, provision for lessons such as Science when these topic areas arise) - Copy of timetable in 3 separate locations for when she is unsure where she is meant to be.
	Text4441: L struggles with her anxiety and this directly impacts her social, emotional and mental wellbeing. L has sensory sensory difficulties related to the texture of materials and the temperature of a room. L also has an aversion to anything medical and feels faint when any reference to emergency services, the human body or health issues are dicussed within her vicinity. In addition, L struggles with change in routines, finding her way around and finds certain subjects difficult to access. All of these aspects impacts on her attendance at school.
	Text4541: L is now moving around the building with greater ease, and doing so confidently. She is aware of where she can go to access her timetable if she is unsure of her lessons and is utilising this strategy. When L is finding it more difficult to access a lesson she uses her time out card to see a trusted adult and to help her to self-regulate. L is gradually becoming more confident in sharing how she is feeling, and does so regularly with certain staff with whom she has identified as key people. L now feels more comfortable with uniform adaptations that have been made, and more settled in lessons such as Science now that she has an individual plan for when particluar topic areas are coming up. Lilly has taken her role as a teaching assistant with great maturity, she guides, supports and assists the students in the class and is developing excellent communication, self-belief, social skills and leadership skills. Primal is helping to equip L with strategies to help her to manage and regulate her social, emotional and mental wellbeing, alongside her art therapy.
	Text4641: L has developed greater self-confidence and is engaging in opportunities and group activities with more ease. L has also been more forthcoming with triggers for her anxiety which has helped staff to put into place more strategies and interventions to support her. L is now attending a greater number of lessons, and has a particular named staff who attends lessons with her that she finds more difficult. L's attendance is improving and she appears more happy and content.
	Text4741: Continued use of strategies and interventions to support L as she progresses through the year. This will be regularly reviewed and contact between school-home maintained to preempt changes that may cause L increased anxiety. 
	Text41411: G
	Text42411: Sept 2023
	Text43411: - Time out card - Extra transition time between lessons - Sensory circuit twice a week - Parental engagement - Home visit - Discrete ear defenders - Identified member of staff for support
	Text44411: G  on the outside as a loud and confident student. However, G suffers with anxiety which is mainly displayed mostly at home. G struggles to discuss his emotions, concerns or worries with members of staff and so it is not always obvious when he is struggling with his anxiety. G's attendance started to dip from September 2023 which coinsided with the transition to the new building. Historically, attendance has never been a concern for G as he is an eager student who attends school everyday, unless feeling really poorly. Parental contact revealed that  was also unsettled at home and being destructive. A meeting was scheduled with mum and G where it was revealed that G was really struggling with the change in noise level in the new school and this was in turn resulting in heightened anxiety.
	Text45411: As a result of bespoke strategies and interventions being put into place, G is more forthcoming when he is feeling anxious or worried/concerned about something in particluar or and upcoming change. G has identified a specific member of staff who he feels he can confide in. This member of staff takes G to the sensory circuit at least twice a week. This has benefited G hugely and his mental health has improved. G seems happier in himself and is better at self-regulating how he is feeling. G is utilising all strategies/interventions to manage sensory overload, and has become better adept manage new situations.
	Text46411: G is transitioning between classes well and managing environments that have raised noise levels more effectively. G's attendance has increased and he has a positive outlook towards situations that bring change.
	Text47411: Continue to utilise strategies/interventions. Review through the year and maintain parental contact. Respond to changing situations and continue to be preemptive.
	Text4848: Within all observations, autistic pupils were supported to understand what was being communicated to them by staff modifying their spoken language. Where staff were questioning pupils as part of lessons, staff broke down questions and differentiated their language to ensure pupils understood what was being asked of them.

Within all observations, where appropriate, autistic pupils were supported to understand what was being communicated to them by staff using bespoke strategies and visual supports. Although all pupils and staff communicated using spoken language during observations, staff have visual supports on all key resources within rooms and some pupils also have personal systems which allow an alternative form of communication, particularly when they need to communicate that they need a break. Within practical lessons, such as DT, forest school, PE and science, staff effectively used demonstrations to support pupils to understand what was expected of them.

Within all observations, each autistic pupil was supported to express their views, feelings and wants verbally and, where appropriate. by having access to bespoke resources or tools, as required. Where appropriate pupils have a number of visual resources on the desks, or accessible within their personal diary, including 5-point scales and traffic light systems, which were used within some observations as a noise level chart, regulation scale and confidence chart. Within the sensory spaces, staff have created a number of resources which enable pupils to make and communicate a choice with regards to their regulation.

Within all observations, pupils were supported to have positive social interactions with staff, their peers and members of the community. Evidence shared during the assessment demonstrated the wide range of community activities which pupils have access to as part of the curriculum, including regular trips into the community, and participating in a large number of community events. The school’s environment, particularly the common rooms within the alternative provision and sixth form, provide both opportunity and purpose for pupils to practise and develop social skills alongside their peers, participating in social games and activities whilst within a safe and predictable environment.

Within lessons, pupils were supported to take part in structured and purposeful social skills activities which were planned into form times and lessons. The large majority of lessons visited during the assessment included opportunities for pupils to socially interact with their peers and participate in group work and other opportunities to work collaboratively. Form times appear to be used effectively by staff, with members of the year 7 team describing the social game sessions which take place on a weekly basis with a clear intention around pupils developing key communication skills.

During observations, staff facilitated opportunities for pupils to take part in social activities which they appeared to find enjoyable, relaxing and rewarding. The school offer a wide variety of clubs at lunch, some of which were visited during the assessment. Clubs are based around the likes and preferences of pupils and so provide opportunities for pupils to interact and develop relationships with peers who have similar likes and interests. Within the base provision, staff have created additional areas and an element of the timetable which aims to provide social opportunities for pupils, based around their needs, interests and likes, including computer games, crafts and other games.

	Text482: Each autistic person’s personal preferences, skills and strengths in functional life skills and independence are recorded on their one-page profile and ISP. Challenges that each autistic person may experience in functional life skills and independence are also recorded on pupil’s risk assessments and ISP, linked to relevant targets.

Practical strategies and approaches used to support each autistic pupil in becoming more independent and developing daily living skills are identified and shared on pupil’s personal documentation. The school captures pupil’s independence levels from initial documentation and transition booklets, completed by pupils in their year six provision. When joining the school ‘A PASSport to Movement’ is used by the school to explore the independence levels, communication needs, competition levels/tolerance and sensory needs of pupils. The document is completed during pupil’s initial transition and staff described how it is used to inform individual pathways and key needs in relation to functional skill such as changing.

The support provided to pupils to help them to develop key independence and daily life skills is regularly reviewed with the autistic pupil and their circle of support so that changes can be made, if necessary, and positive outcomes celebrated. During interviews, the school described how they use the EHCP review process to identify key independence skills with a focus on the pupil’s destination. The school have a career’s advisor who works with the school around 3 days each week to provide individual support and advise. The school have also recently appointed a preparation for adulthood lead, who is reflecting on the curriculum, from year 7, to ensure that pupils are empowered to make decisions about their futures. During an interview, the sixth form lead shared the adaptations made to the sixth form curriculum to ensure that it is destination focus, supporting pupils to identify and develop skills so that they a prepared to work in a specific industry. 

During interviews, staff were confident in talking about how they support autistic pupils in becoming more independent and developing daily life skills and a range of positive outcomes which have been achieved. During the assessment staff shared a wide variety of transition resources which are used by the school to gather information on pupils prior to arriving at the school. As part of the process, staff share transition resources and virtual tours with schools and families, enabling them to provide additional support through transitions. Staff also described plans for the new 3d tour of the site, which will be available for the next pupils to use during their transition,

During interviews, staff shared a variety of resources which have been developed to support autistic pupils to access activities independently, including resources which have been developed, linked to sensory circuits, which have been shared nationally with services. During interviews, staff shared the positive outcomes and development of functional literacy skills as a result of introducing a whole school phonics programme, which is delivered 4 mornings each week. Staff shared the latest data, downloaded from the programme, which evidence the development of functional literacy skills as a result of the predictable programme, accessed through an online system. Staff also described how the programme focuses around the likes and interests of pupils, making the programme more authentic, engaging and motivating.

Case studies describe personalised approaches which have been implemented to support individuals to become more independent and develop daily life skills. During the assessment, staff shared a number of case studies, including data and photographic evidence of the school’s successful year 11 work experience programme and the preparation for adulthood framework which is used to inform strategies and support. Staff also shared a number of positive outcomes achieved by pupils, transitioning onto colleges and employment equip with the skills needed for their next steps.

	Text483: Within all observations, autistic pupils were supported to understand what was going to happen now and what they were required to do next by activities and tasks being presented within a structured framework, reinforced by visual prompts. The school have a graduated approach to visual supports, with pupils in the base classes and alternative provision classes having a visual daily timetable, lesson schedule and now and next boards. All classes across school had a consistent visual lesson breakdown which shared the structure and content of the lesson, and where this was done well in the majority of observations, staff explicitly referenced the schedule at the start of the lesson and during transitions. Where practice could be further developed, in a small number of observations, staff should reflect on how they actively use the lesson schedule to reinforce transitions between tasks. Staff working outside of classrooms, in PE and forest school, should also review the visual systems in place, updating the visuals to reflect the activity rather than just using the universal symbols. 

Within all observations, where appropriate, autistic pupils could access non-verbal prompts and reminders to help them complete each step of a task as independently as possible. Alongside the lesson breakdown, each lesson visited had a “We are learning…” on display at the front of each class. Staff also evidenced how Google classroom is used to share class work and information, particularly in maths, so that pupils can access their work online as required. 

The school’s environment is set up to enable autistic pupils to carry out tasks and navigate the building independently. During a tour of the school, staff described the adaptations made to corridors and classrooms to support pupils to be independent when transitioning around the school. Classrooms are visually structured and any resources pupils may need are clearly accessible and signposted with visuals. The signage across the site has also been introduced in a consistent way, with every door containing a consistent sign and also key visuals to support with navigation. During observations within classrooms and at lunch, staff appeared to have high expectations on pupils collecting and managing their own equipment, using the visual systems in place to do this independently.

During observations, staff appeared to provide the right level of support to enable each autistic pupil to experience a sense of completion and success whilst helping them develop skills of self-reliance and resilience.  When pupils were completing independent work, staff were on hand to offer varying levels of support, verbal feedback and, where appropriate, prompting. In one observation, staff supported pupils by providing sentence starters on a whiteboard and in another staff were supporting pupils to use search functions independently. Across classes, staff appear to have high expectations on pupils’ levels of independence and engagement, particularly when participating in independent work.

During all observation, autistic pupils were supported to actively express preferences, make choices and take decisions. During observations in classes, pupils were offered various opportunities to make choices on how they would like to complete tasks. During forest school, pupils had a free choice of activities which staff described was an important aspect of the provision. In some classes, where appropriate, pupils have choice time at the end of each session, which is based on their personal preferences and pupil’s pathway, whereas in other classes, pupils had the choice on how they would like to complete tasks, on whiteboards, paper or laptops.

Throughout observations and discussions with staff during an environment walk, staff shared how they aim to provide regular opportunities for pupils to consolidate and develop daily functional skills. The school have an independent living room and salon which are used to support pupils to develop key life skills in preparation for adulthood. Staff also described how they encourage pupils to access their community by developing key life skills, with sixth formers able to access the community during lunch time. Where particularly good practice was observed, within a functional maths lesson, pupils were supported to develop key life and functional skills, including time keeping related to supermarket opening times and weight, comparing to food produce.
	Text4834: TThe school have a sensory team who work in a graduated way across school to inform the sensory spaces and the environment. During the assessment, the team described how they have informed and developed the key sensory areas and associated resources to ensure that they are accessible to pupils.

Sensory experiences and activities which have a positive impact on each autistic pupil are identified and recorded on their one-page profile and ISP. Pupil’s ISP, which are developed alongside pupils, reference pupils’ sensory motivators, sensory distractors and sensory stressors. Self-regulation information is also included on pupils one-page profiles and risk assessments, where appropriate. Challenges that each autistic pupil may experience in sensory processing are also recorded on their ISP document and one-page profile, which is shared with all staff to inform their planning. During discussions, staff shared how these documents are regularly reviewed by pupils to ensure that they are a true reflection of their current likes and dislikes/aversions.

Practical strategies and approaches used to support each autistic pupil in regulating sensory input are identified and shared on pupils personal documents. Across school, pupils are encouraged to manage their own sensory needs and regulation tools and staff discussed the use of the specialist spaces to provide regulation opportunities outside of class. In some classes, staff have also introduced some private workstations for pupils, where they have identified that they would benefit from this approach.

Support provided to each autistic pupil, in supporting them to regulate sensory input, are reviewed with the autistic pupil and, where appropriate, their circle of support so that any changes can be made, if necessary, and positive outcomes celebrated. Staff described how sensory resources are reviewed regularly by the sensory leads to reflect on the effectiveness of the sensory supports. 

During interviews, staff were confident in talking about how they support autistic pupils to regulate sensory input, and the progress which has been made as a result of this support. During interviews, staff described how they teach pupils about self-regulation, including how they can access appropriate resources and activities. Staff also described how they support pupils in lower school to explore what works within the sensory circuit spaces, supporting them to take ownership of their own sensory circuit, facilitated by trained staff.
During interviews, staff described how they are trialling the use of a new assessment tool, A SECRET, which will further support staff to review the function of sensory behaviour with a clearer reflection on the environment. The school’s deputy head is also engaging in a research project, as part of a PHD, which is based around exploring how an exercise system can be used by pupils to gain sensory vestibular and proprioceptive sensory feedback, using only one piece of equipment. In interviews, staff gave examples of adaptations which have been made to the environment around pupil’s needs. Staff shared an example of how they have supported one pupil, who finds unpredictable smells a barrier to entering rooms, by introducing air fresheners into the science labs to ensure it was a consistent environment to enter each lesson.

Case studies, shared during the assessment, describe personalised approaches which have been introduced to support pupils to regulate sensory input. During interviews, staff also shared projects which they have been involved in, including developing more accessible resources for the Youth Sports Trust’s sport sanctuary initiative, with the resources developed by the school’s sensory team being shared at a national conference with other WELL schools.
Another case study, attached to this assessment report, evidences the careful considerations which were made to the school environment, particularly within the DT and construction spaces, with staff using decibel readers and research articles to ensure that the room was kept as low as possible.
	Text48678: Within all observations, autistic pupils had access to sensory activities which they appeared to find enjoyable or relaxing. When moving to the new site, the staff understood the importance, and planned in, designated areas in which pupils could access regulation activities, including dark rooms, sensory rooms and sensory circuit rooms. Within lesson observations, pupils were observed accessing fidgets, putty and individual sensory tools which they have identified as supporting them to concentrate and regulate. In some classes, staff made a sensory box accessible to pupils to access sensory tool’s whilst in their lesson. Although pupils chose to engage with these communal tools in some classes, staff should ensure that there are systems in place so that the tools being accessed by pupils are regularly reviewed to reflect on their impact, and potential negative impact on pupil’s attention. Where tools are needed by pupils, staff should encourage pupils to take ownership of these and carry these around school, removing the need for the communal boxes.

Within all observations, autistic pupils were supported to tolerate a range of sensory experiences within a safe and secure context. Careful consideration has been given to the school environment, the colours and layout of rooms to ensure that they are consistent, low arousal and visually structured. The school have a flexible approach to school uniform whilst still having high expectations on pupil’s appearance. 

During observations, autistic pupils appeared to be supported to regulate sensory experiences which could interfere with what they are trying to do or cause them discomfort. Within lessons, pupils had access to personal sensory equipment, such as ear defenders, individual desks and in some classes, specific workstations which have been introduced by staff. Within PE, staff used the end of a Zumba session to teach pupils breathing and regulation strategies, supporting pupils to practise regulation strategies which could be transferred and support them within other lessons and outside of school.

The environment around school has been developed to support autistic pupils to access learning within low arousal and structured teaching rooms. When designing the rooms, each room was developed with a consistent teaching wall, including large storage units, white boards and an interactive screen. Careful consideration has also been given to the colour schemes used across school and visual signage. In some of the more spacious classrooms, staff have introduced sensory areas which included gym equipment in French, reading corners in English and workstations in Maths. Due to the size of some classrooms, and the spacious corridors, pupils were observed using a range of specially developed spaces for movement and regulation. With the ongoing development of the school’s environment, the school discussed their plans to introduce even more regulation spaces into classrooms and onto corridors, alongside the already introduced and well used resources.

	Text48: Each autistic pupil’s personal preferences, skills and strengths in communicating and socially interacting with others are routinely recorded on pupils one-page profile, which pupils review each term alongside their form tutor. During discussions, staff described the importance of identifying pupil’s likes and interests so that clubs/activities can be offered to provide more social opportunities for pupils.  The individual challenges that each autistic pupil may experience in communicating and socially interacting with others are also recorded. Where appropriate, these may be record on pupils’ individual support plan (ISP) or, for a small number of pupils, on their risk assessment. 

Practical strategies and approaches used to support each autistic pupil in their communication and social interaction are identified and shared on their ISP and one-page profile. During discussions, staff shared how they routinely review strategies alongside members of their form, and where appropriate families, to ensure that the information recorded is a true reflection of their support needs.

Support provided to each autistic pupil to support the development of communication and social interaction skills are regularly reviewed with the autistic pupil and their circle of support so that changes can be made, if necessary, and positive outcomes celebrated. All pupils have an ISP which, where appropriate, contains targets in communication, linked to long term outcomes on pupils’ EHCP plan.

During interviews, staff were confident in talking about how they support autistic pupils in their communication and social interaction and discussed the progress which has been made. Staff shared examples of the development of social communication and community links as a result of pupils accessing a variety of lunch time and after school clubs. Staff discussed a range of examples of pupils developing peer groups as a result of these clubs, with a large number of pupils now accessing the inclusive coaching academies, hosted each night at the school’s facilities. 

During interviews, staff also described the considerations made when designing the new school site, to ensure that there were places for pupils to spend time in each other’s company including common rooms, social seating and community spaces, such as the library. Staff also discussed the planned developments including the reintroduction of the shelters, requested by pupils, for pupils to be able to access the outside spaces when it is raining.

A large number of case studies, which were shared by staff during the assessment, described a number of personalised approaches to support individuals in their communication and interaction and a range of positive outcomes achieved as a result of this support. Positive outcomes evidenced through case studies included the development of peer relationships, increase in social circles, and the development of social skills as a result of interventions which include the breakfast club, cricket club and mega meet up (Case study initiative 1). During an interview, one staff member described the positive outcomes achieved as a result of developing a positive relationship with a previous school refuser through basketball, with the young person now accessing school and additional social opportunities in school and community clubs, hosted at the school.

	Text486543: The school’s behaviour and wellbeing team work with a cohort of pupils to provide proactive and reactive support. The team use a number of the school’s resources, including the oasis room, quiet study rooms and other designated safe spaces to provide interventions for pupils. During discussions, staff described the positive outcomes achieved by the team, particularly using the school’s sport facilities to engage pupils in physical activity for regulation or as part of a mentor programme. The team also described how they use a range of data streams to identify pupils of concern and also to review progress, including attendance, engagement levels and data recorded on Arbour. The school have a counsellor and an art therapist who are hosted on site each week. During discussions, staff described how the counselling team work as part of the school’s graduated response, which is managed by the head of year groups and the behaviour team who regularly meet to reflect on and inform support. During interviews, staff described how the specialist services have worked directly with 93 pupils so far this academic year, with staff sharing a number of verbal case studies of positive outcomes achieved by pupils. The positive impact of these specialist services was also referenced by pupils in survey responses.

Person-centred plans focus on the wellbeing and quality of life of each autistic pupil and actively reflect their likes, dislikes and what matters to them. Pupils individual support documents also identify factors that might cause them to become anxious, stressed or upset. During interviews, staff described how pupils have the opportunity to regularly reflect on their likes and preferences alongside familiar staff when reviewing their documents and as part of form time sessions. During interviews, form tutors described how pupils complete a preparation for adulthood work booklet through the year, supporting them to reflect on their likes and interest and how this could be linked to future employment.

Practical strategies and approaches used to support each autistic pupil in maintaining their emotional well-being, self-esteem and safety are identified and recorded on their one-page profile and, where appropriate, their risk assessment. Some pupils also have personalised 5-point scale documents and resources which support them to identify and communicate their personalised strategies and approaches. Support provided to each autistic pupil to help them maintain their emotional well-being and to ensure that they are engaged in a range of rewarding and meaningful activities are regularly reviewed with the pupil and their circle of support so that any changes can be made, if necessary, and positive outcomes celebrated. During the assessment, staff shared a range of positive outcomes achieved by pupils which were evidence through celebration books. Staff also described how they use assemblies and form times to celebrate positive outcomes achieved by individuals or classes as a school community.

During interviews, staff were confident in talking about how they support autistic pupils to maintain their emotional well-being and self-esteem and to take part in a range of rewarding and meaningful activities including those that develop their social inclusion. Class staff described how PE lessons particularly aim to support pupils to access physical activity at a range of different levels, so that it can have a positive impact on their mental health and wellbeing. The various trips, which were discussed during the assessment, also reflects the school’s high expectations of pupils having the opportunity to encounter new experiences, with some pupils at the time of the assessment working with a community in Kenya. Staff also describe the impact of a mental health first aider training which has been delivered to 100 members of the school community, including around 40 families. Staff discussed the positive impact of this training, including reducing the stigma around mental health and increasing the proactive identification and support

Case studies, shared during the assessment, described personalised approaches to support individuals in helping them maintain their emotional well-being and self-esteem and the positive impact this has had on their quality of life. Through interviews, staff described the development of some pupils’ engagement levels in education, particularly through the work done by the additional provision in developing an environment which places even more of an emphasis on regulation and being ready to learn.
	Text486543765: During all observations, within planned classrooms and incidental observations on corridors, pupils presented as feeling safe and calm. Proactive and preventative strategies are in place to avoid anxiety, confusion or distress from occurring or escalating and pupils were regularly choosing to take a break if this was needed. Restrictive practices were not observed, and in interviews, staff described how these are only used as a last resort under the strictest controls and extreme circumstances.

Across school, pupils were supported to understand and regulate their emotions using the whole school 5 point scale approach. Pupils are supported to take ownership of their own 5 point scale by having a copy of their chart within their diary, whereas within the base classes, alternative provision and year 7 provision, pupils have 5 point scales displayed on their desks which they could interact with during lessons. Where particularly good practice was observed, in an alternative provision class, staff started the lesson by exploring an emotion, adding post-it notes to a picture, identifying what an emotion means to them and sharing it with their peers. In one class visited, pupils have created personal stress scales which they have developed and kept on display within their form room, and in other classes pupils have created personal 5 point scales which are kept in their personal development books. To further build on this piece of work, the school may consider introducing a similar document within pupils’ diaries, with the aim of encouraging pupils to take more ownership and actively use their own personalised 5 point scale

Within all observations, pupils were treated with dignity, status and respect and were provided with meaningful positive feedback which appeared to boost confidence, self-esteem, and self-worth. During a yoga/mindfulness session, staff supported pupils to reflect on their strengths and a positive mindset, encouraging pupils to have positive affirmations about the day. During all observations across school, pupils appeared to have positive and supportive relationships with staff, which was particularly observed in the alternative provision and year 7 base classes, where staff aim to develop a strong and consistent foundation of support.

In all observations, autistic pupils were engaged in a range of activities which they appeared to find enjoyable. Lunch clubs visited during the assessment were informed by the likes and interests of pupils and were well attended by pupils from across the year groups. Within lessons, staff used a range of interactive teaching approaches, which appeared to engage and motivate pupils in there learning, and was particularly evident in the nurture based classes.

In all observations, pupils were encouraged to enjoy the challenge of trying out or learning a new activity or skill.  Within PE, activities were differentiated to ensure that pupils experienced success and in classroom-based lessons, staff regularly differentiated tasks so that pupils could experience success. The various trips which are ongoing at the school, is testament to the school’s high expectations of pupils having the opportunity to encounter new experiences. During the assessment pupils and staff discussed managing a scoreboard at the UK golf open, volunteering at the commonwealth games and Olympics, attending the special Olympics in Berlin and visiting Kenya to support communities with building projects. Throughout all observations, autistic pupils were supported to achieve a sense of completion and achievement. Staff described how pupils, particularly in sixth form, are proficient learners, who have developed key independent study skills and are encouraged to self-assess work. For other pupils, positive outcomes included gaining work experience, increasing engagement and increasing attendance, all of which are tracked by the school.

The school’s environment is maintained and adapted to support autistic people to self-regulate and have spaces to go when they feel anxious. The school’s alternative provision has been developed to support pupils to develop a positive and consistent relationships, having previously experienced breakdowns in school placements. During discussions and a learning walk, staff evidenced how they have adapted the alternative provision and year 7 base classes to ensure that pupils feel safe and secure.
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	Text58: 1 I just need help with a few subjects but not many subjects some subjects I can do by myself! Thank you from #######
2 they really help me when i am upset .
3 staff and teachers look after me well and they help me
4 i like dis school it good i like footbull and pe the best :>
5 I am mixed the school helps but it is not the shcool for me the staff or nice but not all the time they or helpfull.
6 I love my arts and crafts club.
7 the support here is alright.
8 The Teachers Do A Good Job Thats All I Can Say Really
9 The support i get is amazing and All my teachers are giving me a brighter future From ####
10 not many subjects some subjects i can do by myself i do not need help with some subjects i can do alone without any help or support in music and geography english pe and maths and re i do need help and suopport yes and no because i have autism adhd and dyspraxia and i only found out when i was a baby from my doctor that i had adhd dispraxia and really hate getting angry at both school and home i need more help support and effort at home and in school because me my mum and my dad and me have dispraxia adhd and autism at home and at work sometimes i argue with my sister not all the time just sometimes sorry this is a biggish email survey report but i have to tell you this beacause it is private to me
11 footAbll
12 coool ok lik hey fom####
13 my name is ##### and i will know about how i didn't get changed for world book day, so it was world book day but my parents couldn't get the size of me cause I'm a medium sized one but they cant get it so i just stay in my uniform and i wanted to say i am a little bit happy from this cause of my drawing
14 i like school
15 it is good it makes me learn
16 is good
17 you can get help always at Claremount and the lessons are brilliant
18 I'm satisfied with the support with school. Sam wood
19 its alright, ########
20 the bikes in pe are the best and you get help
21 it is a good school and help me and i can read and write ; ]
22 I Get support everyday by teachers and TA they, ask people if there okay and has good manners never, disrespectful, or horrible, i support ,staff two if anybody is upset i ask them what's happening, but what i don't like about it is that some teachers are mean strict and they tell you to take your makeup off lashes , BUT what they don't know is that some people are insecure about there skin they don't wanna show it bc some people get bullied for it , and you never know what has happened in their life so i think they should change rules to make students feel better safe support so please let us wear makeup and support us because we all fell upset sad anxios not supported so please head teacher change the rules 
23 the support is very suppourting
24 i dont need help to often
25 i do not really know.
26 yes very great teachers helps me a lot when i ask a question 5 stars Mr. gore is teaching me fur Elise another 5 stars oh yes and what is a review without mentioning Mr. Basey he's just the best same with Mr. rice and Mrs. Hanley
27 hi
28 I am given a lot of help when i need it .
29 the support is sometimes good but sometimes bad from ######
30 i like my form and friends in my class in 7PG
31 tY
32 i love go to school to day
33 well i like to open up how i am feeling aLso like teachers hugs
34 ta a base teacher head of year
35 more football
36 hi
37 more football
38 I eat humans I'm a singmer maul you nec
39 ###
40 Keep in mind I'm being COMPLETLEY honest and its my opinion, I don't need ANYONE to change it thank you.
41 I think the school helps students to the best of their abilities and within reason.
42 The support is great, home has been very tough lately but the school got me a professional councilor to help me ###
43 theirs to many things i don't like but i do sometimes like the support i can get from people i just don't always like the fact I'm dragged into a lot of issues unless it involves me but i do thank some staff like some TAs and couple of teachers that do help
44 The service in my school is very good and the staff give support when ever they can and I like school mainly because it is (so far) the only way I can take to my friends.
45 change all intended improvemeants to develop us with the intention of insteeling things in us that will be helpfull in day 2 day life for the rest of our life insteads of developing each an every single one of our sckills in unecaserry sckills that we dont need 2 know ab when theres more things to learn and depend on in comparison 2 the things we are learning about and depending on
46 It depends on if I get along with them, a lot like sometimes I struggle to ask for help, or I keep what I'm thinking hidden, because I don't like when it's a big debate. Sometimes I feel bad but try to keep it inside because I'm always concerned on what might happen if I show my frustration, like will they lash out and yell or will they not understand me or in general. I've been having counseling recently and it's helped me, but I've only met her for 2 weeks now. Before I had Andy in year 9 who went through ways to not get stressed, he's listened to what I told and I hope Lisa does the same with me now. At home I've gone stressed and worked up a lot especially with math's like trigonometry I understand how to do it I got some right and some wrong, but it's happened for a while now where in general with homework I get stressed and worked up. I do thank the support I've had from teachers in different situations. ####
47 thank you all
48 😊
49 The Techers are grat
50 ####
51 I think its really good for me and its what I need, however I am also independent so although I don't get a lot because I am fine working by myself, when I do need help it is very useful and supportive.
52 its verry good makes me feel comfortable at school
53 from ####

	Text59: In interviews, staff described how autistic pupils are actively engaged in determining how they are supported, what activities they take part in and what goals they are working towards according to what is appropriate for their age and capacity. During discussions and a presentation delivered by staff, staff emphasised their aim of creating ‘leaders of tomorrow’. All pupils are encouraged to regularly review their documents alongside familiar staff, to ensure that they are a true reflection of their current likes, dislikes and support needs.

The school have a school council which is made up of representatives from each class. During interviews, staff shared a number of projects which the pupils have been involved in including creating behaviour expectations for classes, focusing on relationships, organisation, resilience and being ambitious. Staff also described how the head boy and head girl interview the year 11 school council reps, providing an opportunity for them to practise a key skill in preparation for adulthood.

Feedback from autistic pupils, which was obtained from 106 completed surveys, evidences that the large majority of pupils (80%) feel the help they get is good, with 17% feeling this is sometimes the case and 3% noting that this is not the case. In the large majority of responses, pupils feel that staff know what they are good at and find difficult, how best they can be supported and help them to do things which they want to do in their life. Although the majority of responses were positive about the school and their support, the largest number of negative responses were left when pupils were asked about how staff ask them how best they can help me (7%) and how staff help me to do things in my life that I want to do (8%). Although in interviews the school evidenced how they do this for pupils, staff should further consider how this support is made clear to the pupils, particularly the role of the one-page profile and careers advisor. 57 comments were left by pupils which can be found in the box above.
	Text5855555: 1 Great school No complaints whatsoever
2 Fantastic school with supportive and caring staff, always willing to go the extra mile in order to support and create an environment that mets my child’s needs.
3 I couldn’t ask for more support for my child, you all go above and beyond and are more than understanding of ####’s needs.
4 Amazing school with amazing staff, whose priority is the total well being of the children. Nothing is too much trouble and I especially love that all students are included no matter what their abilities.
5 An outstanding provision with outstanding support for young, autistic people!
6 My child has thrived through the level of understanding, support and patience given to my child since attending Clare Mount. All staff have been outstanding and any questions or worries myself or my child has had, has been responded to and dealt with. The staff have supported my chid with his health as well as his education, it is evident they want all the children to thrive.
7 Clare Mount Specialist School Is an amazing environment for my son. He feels safe, supported and is learning new things everyday to prepare himself for life. Nothing is too much trouble for the staff including the administration staff they are always happy to help. I could not speak more highly of the school and everyone involved in the running of it. You can see in the children's faces what a good school this is.
8 Excellent school
9 My son is a changed child since attending Clare Mount. He is happier than he has ever been and this carries over to his homelife. He used to come home from school and want to hide away, now he is excited to tell us about his day and his new friends. I can't speak highly enough of how wonderful I think Clare Mount Specialist Sports College is.
10 My daughter is cared for and safe in this school I am always notified of any issues with regard to my daughter and any help that may be available
11 The school and staff go above and beyond with all the children's needs
12 Staff are amazing. I could wish for a better school
13 I would hate to think where my son would be without this school. We've had so much support throughout the years and the teachers and support staff are excellent and so understanding and approachable. Now my son will leave school this year a much more confident and happy young man. I don't underestimate the large part that the school has played in this.
14 Staff are so supportive snd caring. My son is always happy to go to school and feels supported and safe in school. I couldnt wish for a better school.
15 Clairemount staff throughout the school have shown nothing but care, empathy and professionalism. A healthy balance of understanding and supporting differences across the student body alongside a “can do” attitude. It’s this balance that enables my child to strive for excellence within the context of his diagnosis. More schools of this standard are desperately needed across the borough. There’s no doubt this culture is entrenched from the leadership downwards. And kudos should be given for such.
16 Staff appear to be employed without any special education training, can be slow at replying to requests from parents.
17 #####
18 Communication from the school could be a lot better as we get told things last minute all the time.
19 Best school for my son. He has come on so much
20 The school could improve with their communication considering the students have special needs
21 The school and all the teachers have been fully supportive and so professional . My child feels heard and so do I . They always communicate and help my child to be the best they can be. I also experienced the learning by attending the mental health first aid for parents and carers which was so informative. And I feel they all have the work ethic focused and catered for the children , not the box ticking.
22 Clare Mount has changed my child's life for the better, they understand completely how to meet his needs yet still provide him with challenge and maintain high expectations of his development into adulthood.
23 School and staff are wonderful, my only wish would be for more after school provisions, to support parents with childcare and introducing then to more activities
24 The support ##### receives from the school has completely changed him for the better, he is well supported and now loves school, is progressing well and the difference the support has made both to his education and his home life is immeasurable.
25 This school has supported and brought my child on so much he is happy and his confidence is shining
26 Since my child has started Claremont i have seen a big change in him for the better,definitely made the right choice to send my child here.
27 Teaching staff always willing to help .
28 Claremount was a life changing learning setting for my son. As a parent, I immediately saw a change in his motivation and drive to engage with learning and an invaluable improvement in social skills and communication. I really do hope they can be recognised as one of the neurodiverse learning excellence in the country.
29 My daughter has thrived at Claremount Specialist Sports College in a way that I do not think she would had she been in mainstream education. Therefore, I do not think I could have asked for a better education for her, as she begins the transition to adulthood.
30 My son is supported in all aspects of his school life. I feel confident that his needs are met daily and in the wide variety of extra curricular activities that the school provides.
31 both my kid are happy and well looked after at this school.
32 Lovely school with supportive teachers and staff who always take the time to support both us as parents and our son. We feel very lucky kind regards
33 More communination between parents and form tuturs
34 The support my child receives is always fantastic. The teaching and admin teams always take into account my child’s views and perceptions on events when things need to be addressed. The teaching and extra curricular activities are amazing and my child’s confidence, ability and happiness just grows each year in this school.
35 My son is now in Upper 6th form and due to leave this year. Clare Mount has been a fantastic School for ####. He has been cared for, nurtured and has grown in everyway due to the staff and interventions they have applied. Clare Mount is a family and everyone involved buys into that approach. Thank you.
36 I love this school, they are so helpful and always supportive with both me and son, my sons head of year is so helpful and makes me feel I'm doing the best job I can do, I do fear as my son only has one more year to go and I'm scared what will happen then
37 Clare Mount is an excellent school for any children with SEN. The staff are incredibly positive, knowledgeable and encouraging to help families to be a cohesive, consistent & working family.


	Text5966666: • In interviews, staff described how family, carers or advocates are supported and involved where appropriate to do so. The school provide a range of training opportunities for families, including training led by school professionals and external professionals. During interviews, staff described the impact of a mental health first aider training which has been delivered to 100 members of the school community, including around 40 families. Staff discussed the positive impact of this training, including reducing the stigma around mental health and increasing the proactive identification of support. Staff also shared feedback from families which evidenced the impact the training had had on their understanding of autism and mental health.
• The school host a family welcome event for all new families joining the school. Staff described the positive impact of the event in introducing the school’s systems. The school also host a number of different events throughout the year, including an event where care providers, colleges and other services are invited into school to support families and pupils to make informed choices about their next steps.
• Feedback from family members, evidences that the large majority of families feel the support that their relative is given is good or always good (93%) with 6% feeling this was ok but could be better and 1 person stating that this was poor. 96% of families stated that they feel staff always or mostly have a good understanding of their child’s needs, with 85% feeling the way they are kept informed is good or always good and 86% feeling the advice they get from the service is good or always good. The large majority of the 37 comments left on the survey, found above, were positive about the impact the school had had on them and their child. Although the majority of comments were positive, three comments left on the survey stated that the school would benefit from reviewing the communication systems in place for family members. The school may benefit from reviewing the communication systems in place for families, reflecting on why these three family members felt that this could be improved. It is also noted that one parent felt that  ‘Staff appear to be employed without any special education training’.
	Text72: • The alternative provision provides an alternative environment which supports pupils to re-engage back in education.
• Within all observations, pupils were treated with dignity, status and respect and were provided with meaningful positive feedback which appeared to boost confidence, self-esteem, and self-worth.
• There is a graduated approach and response to mental health support. On top of the school-based systems, pupils have the opportunity to access specialist support from a counsellor and art therapist.

	Text73: • Staff should continue to explore how the 5 point scale could be a more active resource, as seen in the maths room, with the aim of support pupils to take more ownership of their regulation.
	Text66: • Evidence shared during the assessment demonstrated the wide range of community activities which pupils have access to as part of the curriculum.
• Positive outcomes, evidenced through case studies, included the development of peer relationships, increase in social circles, and the development of social skills.
• The large majority of lessons included opportunities for pupils to socially interact with their peers and participate in group work.
	Text67: 
	Text68: • The school’s functional literacy programme has led to positive outcomes for pupils across school.
• ‘A PASSport to Movement’ is used by the school to explore the independence levels, communication needs, competition levels/tolerance and sensory needs of pupils
• Across classes, staff appear to have high expectations of pupils’ levels of independence and engagement, particularly when participating in independent work.
• Consistent lesson schedules were used in all classes across school.
	Text69: • Where practice could be further developed, in a small number of observations, staff should reflect on how they actively use the lesson schedule to reinforce transitions between tasks.
	Text70: • When moving to the new site the staff understood the importance, and planned in, designated areas in which pupils could access regulation activities, including dark rooms, sensory rooms and sensory circuit rooms. 
• Careful consideration has been given to the school environment, the colours and layout of rooms to ensure that they are consistent, low arousal and visually structured.

	Text71: • Where sensory tools are needed by pupils, staff should encourage pupils to take ownership of these and carry these around school, removing the need for the communal boxes in classes.
	Text6611111: • Pupils are encouraged to play an active role in the school’s review processes. 
• The school council provides a purposeful forum for pupils to share their thoughts, feelings and impact the development of the school.
• Feedback from autistic pupils, which was obtained from 106 completed surveys, evidences that the large majority of pupils (80%) feel the help they get is good, with 17% feeling this is sometimes the case.

	Text69111111: • Three comments left by families stated that the school would benefit from reviewing the communication systems in place for family members. The school should consider reviewing the current communication systems in place for families, reflecting on why these three family members felt that this could be improved.
	Text71111111: • The school may consider combining the one-page profiles and individual support plans (ISP), and potentially giving more ownership to pupils by encourage them to carry this document around within their diaries, 
	Dropdown61: [Advanced]
	Text7: 19/04/2024
	Text6: The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with good autism practice. They can adapt these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences and challenges.

Each autistic young person develops skills in communicating and socially interacting with others. They become more confident in carrying out tasks independently and in being empowered to make their own choices which helps them to have greater control and self-autonomy in their lives. They enjoy an increasing range of sensory experiences whilst developing regulation strategies to help them avoid sensory overload. 

Support enables autistic young people to take part in activities which are purposeful and engaging and which promotes their emotional well-being and social inclusion. Proactive and preventative strategies are employed to help each autistic individual avoid anxiety or distress and to help them understand and regulate their emotions. 
 
The Committee also considered the positive feedback from surveys as well as specific strengths highlighted in the report. Innovative work such as the creation of purpose designed Design and Technology rooms and the ‘mega meet up’ as well as the significant outcomes achieved from individual support programmes were evidenced from case studies submitted by the school.

Whilst some relatively minor areas for development are identified the Committee consider that these are under the realm of building upon existing good practice and do not detract from what the school is already achieving in terms of positive outcomes. The Committee therefore conclude that the school should be given an Advanced award in recognition of a high standard of consistency and quality. Congratulations for demonstrating standards of excellence in supporting autistic young people.  
 
	Text68EEERTTT4T: • Families have the opportunity to access a range of onsite training and support. A large number of family members have access mental health first aid training.
• Feedback from family members, which was obtained from 97 completed questionnaires, evidences that the large majority of families feel the support that their relative is given is good or always good (93%).

	Text67545346534545: • Although the majority of survey responses were positive about the school and their support, the largest number of negative responses were left when pupils were asked about how staff ask them how best they can help me (7%) and how staff help me to do things in my life that I want to do (8%). Although in interviews the school evidenced how they do this for pupils, staff should further consider how this support is made clear to the pupils, particularly the role of the one-page profile and careers advisor.
	Text7065634643436: • The school shared a large number of case studies which evidenced the positive outcomes achieved as a result of initiatives and support for pupils, with only a small number included within this report.
• Work related learning and careers work has had a significant and positive impact, evidenced through the school’s destination data. The school’s independent careers advisor is on hand to support pupils in preparation for their next steps.
• The various trips which are ongoing at the school is testament to the school’s high expectations of pupils having the opportunity to encounter new experiences.
• The school effectively use sport to support pupils to develop confidence, social skills and community links.
• The school’s library is an authentic and positive space used by pupils throughout the day.
• The school offer free training in autism, sensory and behaviour to all schools within the Authority.
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